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Introduction 
Motivation 
Today’s world is driven by complex and global challenges in which the United 
Nations, with its unique international characteristics, thrives and commits to maintain 
international peace and security, via social progress, better human standards and 
worldwide promotion of human rights. Progress and well-being of people and social 
and economic development is a goal of any state, however not every country can 
achieve those goals on its own, therefore often they get help and support from 
various international organizations, as the United Nations and its agents and various 
non-governmental organizations.  
Development in the third world, often characterized by such challenges as mass 
unemployment, war conflicts, lack of education, gender relations and inequality, 
empowerment of women, underdeveloped infrastructure, lack of law and other 
physical, social and cultural upheavals. 
Recently, the United Nations recognized sport as a low-cost and high-impact tool in 
humanitarian, development and peace building efforts (see United Nations 
homepage). Sport (broadly defined) is widely promoted and implemented into sport-
for-development programs, as it is believed to have power to improve and make 
“society” equal, peaceful and influence life chances, if not levels of poverty. “By 
embracing sport as an innovative tool for development and peace today, and by 
joining together in collaborative undertakings in the future, governments can 
strengthen their efforts to overcome development challenges and attain the 
Millennium Development Goals (Sport for Development and Peace International 
Working Group” (SDP IWG) 2008, 271). 
Sport covers a wide range of physical activities, which can be both recreational and 
competitive. Sport can be practiced on international, national and local areas in all 
the forms there exist: football, swimming, netball, racing, wrestling, running, cricket, 
archery and so on. 
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In November 2003, the United Nations Resolution 58/5 was adopted which called on 
governments to use sport as a means to promote education, health, development and 
peace (United Nations). Sport is promoted as a “viable and practical tool to assist in 
the achievement of the Millennium Development Goals (MDGs) (see Appendix 1 
page 69 for Contribution of sport to the Millennium Development Goals)” (United 
Nations). Sport, to certain extent, provides space for women and girls to renegotiate 
their position in the society, challenge social and cultural stereotypes and 
demonstrate ability to achieve.  
In recent years sport is widely promoted as a strategy for the empowerment of girls 
and women. However, the social impacts of sport are questionable. There are 
evidences supporting the idea that sport can make a difference, but there are also 
some that are indicating that sport is a mythopoeic concept. This means that the 
belief in sport is an idealistic and popular idea produced outside actual research and 
analysis. Therefore, it is rather important to make this research and identify whether 
sport has such enormous impact on development as it claims, whether it can 
contribute in the achievement of the Millennium Development Goals and whether it 
is reasonable to define it as a vital tool of development and humanitarian assistance 
The target of this project is to discover the relationship between sport, gender and 
development and whether sport can benefit society through individual participation 
in sporting activities. For that reason, this project, through qualitative research 
methods, case studies and with a help of a theory on social constructivism will 
research the nature of sport when targeting third millennium development goal – 
gender equality and empowerment of women. Reflecting upon the mythopoeic nature 
of sport, this project articulates the vitality and need to make further research into the 
subject of sport, gender and development in order to provide information on the full 
complexities of using sport as a development tool.  
Problem area 
Sport and Development 
The pursuit of international development through sport is wide-spread, intriguing 
practice that is employed in many social- and gender-based programs. Yet, it is also a 
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relatively new approach in realm of international development. According to the 
United Nations Office on Sport for Development and Peace (UNOSDP) sport plays a 
significant role and is a powerful tool to promote ideas of “peace, fraternity, 
solidarity, non-violence, tolerance and justice” (United Nations). Moreover, sport-
for-development programs are often proposed as alternative approach to: “conflict 
resolution and inter-cultural understanding; building physical, social and community 
infrastructure; raising awareness (…), economic development and poverty 
alleviation” and address other United Nations’ Millennium Development Goals 
(Coalter 2010, 298).   
Historical awareness of sport in development was noticed in the beginning of the 
1990, when a number of indigenous sport-for-development organizations emerged in 
order to meet local needs and promote local initiations. Yet, a wider use of sport to 
achieve development goals in practice began in the late 1990, which was 
characterized as both qualitatively and quantitatively different from previous sport 
movements. Throughout the 90’s sport was highly promoted by athletes and sport 
leaders, leading to endorsement of the United Nations Sport for Development and 
Peace International Working Group (SDP IWG) in 2004 (UNOSDP 2009). 
Today sport and physical training is used by numerical international organizations, 
enjoying tremendous financial support from private donations and large international 
sport unions. The International Platform on Sport and Development was established 
to bring and connect international organizations together in pursue of addressing 
various social issues through sport and physical training. According to the United 
Nations sport for development and peace: “refers to the intentional use of sport, 
physical activity and play to attain specific development and peace objectives, 
including, most notably, the Millennium Development Goals (MDGs)” (SDP IWG 
2008, 1). 
Moreover according to the United Nations Office on Sport for Development and 
Peace, sport can benefit in following areas: individual development, health 
promotion and disease prevention, promotion of gender equality, social integration 
and the development of social capital, peace building and conflict prevention and 
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resolution, post-disaster/trauma relief and normalization of life, economic 
development, communication and social mobilization (UNOSDP 2011a).  
Sport, gender equality and empowerment of women 
It has been noted that sport has been increasingly used in hope to enhance 
development interventions, especially when centering on gender equality and 
empowerment of women. The increase reflects a shift in the development aid, taking 
into account cultural differences, social relationships and human capital (Coalter, 
2010). 
Gender equality and empowerment of women is one of the fundamental issues and 
goals of development. It is recognized as basic and universally civil, economic, 
political, cultural right. In recent years, sport is widely used to address gender issues. 
It is believed that sport-related development projects are more effective to reach all 
groups within target population and communities than any other development 
programs and projects. (Swiss Agency for Development and Cooperation (SDC) 
2005, 5). 
Yet, there has been a significant shift “from advocating for ‘gender equity in sport’ 
towards using ‘sport for gender equity and personal development” 
(www.sportanddev.org). According to the United Nations women and girls are often 
living in social isolation, with little or no access to education and employment 
opportunities, due to cultural, traditional specificities, gender norms and relations, 
and poverty in the areas of habitat.  
Challenging gender norms through sport and sporting activities may result in giving 
women and girls an opportunity to acquire necessary skills and develop leadership 
capacities. Despite geographical, cultural and political context development tool 
(sport) could be implemented in any part of the world, overcoming many barriers 
preventing women from acquiring leadership positions (according to the United 
Nations this is reflected by world-wide underrepresentation of women in positions of 
power and decision-making (see United Nations)) and giving them an opportunity to 
“demonstrate higher self-esteem as well as improve self-perception, self-worth, self-
efficacy and so on” (sportanddev.org).  
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Yet, the neo-colonialist nature of sport transforms sport and sport for development 
programs into overlapping and discursive framework (Mangan 1998 in Giulianotii 
2004). In this sense sport plays a role of intermediate and functions towards the 
benevolent delivery of aid, goods and various forms of expertise from “First World” 
to the “Third World” (Coalter 2007).  
Lack of evidence  
The conceptual weaknesses of “sport” are exhibited in the lack of available research 
on the subject: how exactly sport achieves the goal of gender equality and women 
empowerment through individual behavioral changes, how does it overcome cultural 
barriers when targeting Millennium Development Goal? Gaps between theoretical 
assumptions and reality are currently the key issues of sport for development 
programs. According to Fred Coalter and John Taylor lack of evidence can result in 
the disconnection between initial aims of the project and its final outcomes. Also the 
ability to measure and achieve these outcomes is a “strategic issue ― (...) a lack of 
understanding of programme processes (pointing) to the need for programme 
providers and funders to develop programme theories and to articulate how 
programmes are meant to work” (Coalter and Taylor 2010, xii). 
In addition, most of the final outcomes consist of methodological weaknesses, such 
as lack of robust evaluations of sport for development programs, little program 
monitoring and lack of research. (Coalter 2007, 1). Unfortunately combination of the 
weaknesses leads to a discourse on sport being a mythopoeic concept. The term 
“mythopoeic” means “myth-making”, it “contains certain elements of truth, but 
elements which become reified and distorted and ‘represent’ rather than reflect 
reality, standing for supposed, but largely unexamined, impacts, processes”. (Coalter 
2010, 296).  
Bold assertion that sport is a tool for achieving gender equality and women 
empowerment, through exclusively participation in sporting activities is based on 
limited information and lack of evidence that participation in sport produces positive 
impacts. Moreover, assuming that merely participation in sport activities does 
contribute and have impact on some participants, how does it contribute to the 
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solution of the wider social problems? (Coalter 2007, 3). Hence, to understand 
potentials of sport and answer several questions, it is to identify evidence for 
presumed social impacts of sport.  
Identification of both sport limitations and possibilities can promote and contribute 
many sport for development organizations. This will eventually increase knowledge 
and skills, contribute to the sport - “tool” application, improve voluntarily 
contribution in sport activities, and foster and support programs in different parts of 
the world to foster social capital through networking and other sport opportunities. 
Moreover, researching social impacts of sport could also pinpoint to vital 
complexities and limitations of sport-for-development programs. “It is important to 
have realistic expectations about what can be achieved through sport. Sport is no 
guarantee of peace and development, nor is it a blueprint for solving major social 
problems.” (Norwegian Ministry of Foreign Affairs 2006, 41). 
In this project the theorized banner of sport for development movements will be 
explored and recognized, hence the role sport plays in the field of international 
development will be presented. The potentials of sport, both positive and negative, 
will be evaluated and acknowledged through the lenses of critical approach towards 
the subject. Hence, the problem area will lie within the boundaries of identification 
limitations and possibilities of sport in the development assistance when targeting 
third Millennium Development Goal – promotion of gender equality and women 
empowerment. Therefore, special attention is paid to interconnections and 
relationship between sport, gender and development. “The possibilities that exist 
through sport are those that can help with radically different views of the world and 
this has to be part of any understanding which underpins the complexity of the sport-
in-development relationship” (Jarvie 2011, 248).  
Hypothesis 
According to the United Nations Sport for Development and Peace (UNOSDP) sport 
has power to influence and benefit: “Individual development, Promotion of gender 
equality, Social integration and the development of social capital, Communication 
and social mobilisation” (United Nations). Furthermore, the United Nations identify 
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sport as a tool that can be applied in any geographical area, despite cultural and 
political context and still target and benefit gender equality and women 
empowerment. In addition, The United Nations informs that individual benefits 
acquired through participation in sport will be felt throughout the society.  
Yet, the United Nations recognize the fact that sport is not a cure-all for development 
problems, due to its complexity and contradictory. For that reason, in order to 
enhance sport effectiveness when targeting gender equality and women 
empowerment, the United Nations suggest professional and socially responsible 
intervention combined with other non-sport components (e.g. education). (United 
Nations). 
Knowing the United Nations perception of sport and its applicability as a 
development tool, an assumption of this project is that sport-for-development highly 
depends on the context where it is located and implemented. It is assumed that 
cultural and traditional differences are affecting the outcomes of the sport-for-
development programs.  
Furthermore, according to the United Nations sport-for-development programs are 
dependent on effective monitoring and guiding of sport activities. Yet, I assume that 
this only a small fragment of what is needed in order for sport to work as an effective 
tool when targeting gender equality and women empowerment. Therefore, this 
project will try to identify other important requirements, influencing the success of 
sport for development programs.  
The positive potentials of sport do not develop automatically as it is often assumed in 
many articles written on the benefits of sport when targeting development goals (see 
Jarvie 2011, Kay 2009, United Nations). Therefore, this project assumes that sport is 
often presented as a mythopoeic concept, which requires further research in order to 
verify sport abilities and promises, when targeting development goals.  
The key assumption of this project is that sport does not necessarily have impacts 
that could be felt throughout the society. Individuals can develop certain skills, 
become physically stronger and fit, but it does not mean that society will change its 
ideas, believes and behavior. Sport for development is an idea created in order to 
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influence and change the world, to promote new rules and norms, based on largely 
unexamined, impacts and processes. For these reasons, two case studies are 
introduced to “dissolve” the mirage of sport as a powerful development tool and 
actually present both its effects and true nature in development.  
Sum-up: Assumptions and Hypothesis 
• Sport is a mythopoeic concept, it lack evidence and needs more proof 
• Sport benefits and achievements depends on the context where sport for 
development program is applied 
• Sport for development programs cannot achieve its goals solely depending on 
sport 
• Sport should be combined with other non-sport elements for better results. 
Problem formulation 
Can sport - a development tool - benefit society through individual 
participation in sporting activities? 
Working questions 
1. What is the relationship between sport and development? 
2. What is the relationship between sport, gender and development? 
3. What prevents women to participate in sporting activities? 
4. What are the individual benefits from participation in sport? 
Methods 
Intensive data collection through literature review has been central issue of this 
project. Preliminary information gained from extensive amount of various resource 
(including internet pages, journals and books) draw an overall picture of problem 
area and hypothesis. The research process is based on a parallel research of 
theoretical and empirical data in order to be able to answer problem formulation:  
Can sport - a development tool - benefit society through individual participation in 
sporting activities? 
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The theoretical section consists of literature analysis which is based on document 
analysis. Document analysis includes gathering and analyzing information gained 
from formal electronic and non-electronic texts, identification and reproduction of 
some components of the documents, based on their credibility, validity, interrelations 
and purposes. 
Document analysis is a useful and low-cost qualitative approach, which can provide 
valuable information about the matter, being researched. My main sources were 
Internet web pages, books, reports and articles. 
I have also used critical approach to literature in order to be able to analyze, question, 
interpret and evaluate particular sources of information on the relationship between 
sport, gender and development. In order to make a profound research and identify 
any possible relationship between the three mentioned issues, I have decided to refer 
to the United Nations claims on the efficacy of sport in the development. This is 
based on common social identification of the United Nations and it’s agents as a 
powerful force that is capable to “change the world”. Ideas of the United Nations 
have huge impact on setting past, present and future international agendas. They also 
often lead to many initiatives and actions that have great impact on the path of the 
world development. (Jolly, Emmerij, and Weiss 2009).  
In order to evaluate the United Nations strong belief in the power of sport to have 
effect on development, in particularly in the area of gender equality and 
empowerment of women it has been decided to introduce two cases of random 
development projects where sport was used as a tool to achieve gender equality and 
to empower women, through individual participation in sporting activities. In 
addition, two case studies, located in different context, presented to identify whether 
individual or community benefits could be attributed solely to sport. Hence the 
motivations behind the idea as well as its relevance, influence, and impact have been 
assessed against the backdrop of the socio-cultural situation of two individual 
countries: India and Kenya. 
The first case study is a qualitative research study undertaken in New Delhi (India) 
by Naz Foundation and project GOAL. This case reports on the social impacts of 
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sport on the disadvantaged community through the benefits young women obtained 
during their participation in sport program. The qualitative approach helped to 
discover and overview the current debate surrounding the complexities of 
researching the social impact of sport in development, in particular when looking 
into the impacts that sport has on the empowerment of women and gender equality. 
Through qualitative study valuable data was obtained, in which participants delivered 
their personal view on the benefits they received from the sport experience.  . 
The second case study is a quantitative research undertaken by girls youth sports and 
development organization “Moving the Goalposts” in Kilifi district in Kenya. The 
quantitative approach of sport for development discovered sport impacts across a 
range of domains. The research determines empirically whether increased 
participation and duration in sporting activities increased benefits for the participants. 
The impact measures obtained participants’ own view upon how much they have 
changed because of their participation in sport activities. Designed questionnaire 
aimed to measure the impact sport had on the “members’ well-being, confidence, 
self-esteem, quality of life, hope for the future, safety and belonging” (Woodcock, 
Cronin, Forde 2011, 379). 
Both case studies used different methods and data collection which, as it will be 
revealed in this project, gives a clear and better picture on the impacts sport has on 
both individuals and community. 
To explain and analyse relational patterns between sport, gender and development 
specific theory has been chosen – Social Constructivism. This theory is used as a tool 
to discuss social phenomenon - “sport-for-development”, as a useful development 
tool and the United Nations allegation on the ability of “sport” to benefit when 
targeting gender equality and women empowerment. Theory on social constructivism 
is directly applied and integrated into the project.  
To make application of the theory more accessible and understandable, it has been 
decided to illustrate theory implementation with a help of specific figure. Figure 1 - 
“action scheme” is a method to illustrate and explain structure of this project, and to 
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give a reader an opportunity to understand how it was possible to answer the main 
question of this work.  
 “Action scheme”, is adopted to “create” a necessary state of affairs, which will help 
to make this project constructive and productive. “Action scheme” is a model that 
could be implemented and utilized to explain the domain of cognitively developed 
action and response (von Glasersfeld 1996, 65), followed the United Nations 
introduction of sport as a tool of development, and to compare the outcomes and 
results when sport was applied in particular sport for development programs. As it 
can be seen in Figure 1, “action scheme” consists of three main stages: 
Action scheme 
Figure 1 - Action Scheme 
 
1 
Basic 
Assumptions 
 
 
2 
Empirical Data 
 
3 
Results 
 
Source: Von Glasersfeld, Ernst. 1996. Radical Constructivism: A way of Knowing and 
Learning. The Falmer Press; (modified to fit this project). 
“Action scheme” is generated through the discourse on sport, gender and 
development and it will be applied as follows: 
1. Basic Assumptions  
 
In accordance with the United Nations sport is a powerful tool that can address and 
contribute to various development issues, including promotion of gender equality and 
empowerment of women in any social, cultural, economic and political context. 
Simultaneously, the United Nations recognise and indicate that sport is not “cure” to 
all development problems and can develop both positive and negative social impacts. 
The United Nations emphasise that effectiveness of sport in efforts to target third 
development goal will enhance achievements when combined with other non-sport 
components. Moreover, international organization pinpoints that “the many benefits 
of sport and physical activity are not only enjoyed by the individual, but felt 
throughout society” (UN Inter-Agency Task Force 2005, 21).  
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2. Empirical Data  
 
To confirm previous statement it was decided to use empirical data as another source 
of information. Hence, two primary methods: document analysis and case studies 
introduced into this work. Case studies are based on the information gathered by 
experiment and observation, using discussion group, interviews and questionnaire 
completion to understand the impact sport has on cultural and social worlds of young 
women in India and Kenya.  
 
The two research studies used to discuss the effectiveness of sport as a development 
tool when targeting third Millennium Development Goal – promotion gender 
equality and women empowerment. Through the research studies I discovered how 
sport can benefit individuals and whether it could be felt throughout the community. 
The research studies were not directly related to the United Nations (for example 
they were not implemented through the United Nations working group), but their 
work and goals were based on the provisions and recommendations guided by the 
international organization (for example, using sport as a development tool in effort to 
achieve Millennium Development Goal combined with other non-sport component, 
such as education). 
 
3. Results  
This section discusses whether there exists evidence on the relationship between 
individual and community benefits from sport. It will try to identify whether short-
term individual participation in sport activities can contribute to long-term 
community benefits. In addition, I will discuss whether it is possible to attribute any 
individual and society changes solely to sport, hence testing the United Nations 
assumption on the vitality of combining sport with other non-sport components when 
targeting Millennium Development Goal. In a substantive way this section, drawing 
upon provided local evidence, notes the potential of sport to influence life changes, if 
not achieving millennium development goal.  
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Limitations 
Qualitative research method is a useful approach to any development research, yet 
lack of quantitative method could make claims of this project “less” valuable. 
Therefore, it could have been a good idea to include statistical documentation and 
evidence on the relationship between sport, gender and development in order to 
enrich this research. 
Material included in this project, in particular two research cases, are associated with 
literature (or narrative) review. The sources providing information of those cases are 
academic journals, which inevitably selective. Yet, because it is rather difficult to 
find other source of information, there is no choice but to deal with given 
information, which fails to provide evidence on complexities of sport for 
development programs. Hence, no actual failed sport for development initiatives are 
found in this project. Furthermore, two cases represent only small part of the world, 
thus this project does not capture a full complexity of the world and lacks further 
evidence on the relationship between sport, gender and development.  
Theory of knowledge and its application 
Social Constructivism 
Chosen theory of knowledge is a social theory, which aims to interlink nodes and ties 
of social relationships in a particular situation and to investigate the degree of the 
entwined ability to influence that situation. According to Luhmann a “constructivist 
theory of knowledge understands itself as observation of observation. “The 
constructivist directs interest towards the observer, or rather, towards the 
observation, that is, how the observer observes” (Andersen and Kaspersen, 2005). In 
other words, reality - reality that sport has effects on development - exists, yet we do 
not have any direct understanding of those effects due to lack of evidence and 
research (or rather we do not have the evidence to attribute impacts solely to sport).  
Therefore, to understand the reality of sport-for-development we need to understand 
and realise that the knowledge that we have on the subject today is not representation 
of reality, but rather its construction. Hence, to reach the actual point when “reality 
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comes into view” and to distinguish “real effects and outcomes” of sport on/in 
development from those we “know” it already has (or those that can be achieved in 
accordance with the United Nations, see Appendix 1 on Sport and the Millennium 
Development Goals, page 36) it is important to apply “second-order observation”, 
which in this project means evaluation and identification of relevant evidence that 
will try to identify sport as a “good” mechanism of development, when targeting 
third Millennium Development Goal - promote gender equality and empower 
women. (ibid 2005).  
In this project, it is possible to identify a social phenomenon - “sport for 
development”. In accordance with the theory, a social construct – “sport for 
development” – is an idea/notion that is obvious and acceptable by a group of people 
and remains to be an invention or artifice of a given society. However, even though 
“sport-for-development” is a socially constructed entity that represents a universal 
phenomenon, it is rather useful to draw attention to the ways in which the United 
Nations can be a creative agent. “Ideas and concepts are a main driving force in 
human progress, and they are arguably the most important contribution of the 
United Nations” (Weiss 2010, DIIS Seminar).  
In other words, the United Nations has rather significant autonomy and effects on the 
world. Therefore, assuming that the social phenomenon of “sport for development” 
is, as endorsed by the United Nations, a useful development tool, it is vital to test and 
identify the outcomes of the programs where sport plays major role in order to see 
the realistic possibilities and effects of sport on development in fields of gender 
equality and women empowerment. (Barnett and Finnemore in ed. by Weiss and 
Daws 2007, 48-49). 
Often the meaning and the definition of a social construct is contextually located, 
depending on the society, time and/or geographical locality. For this reason, a broad 
and inclusive spectrum of achievements that sport for development programs 
supposed to attain should include such matters as: culture, traditions and social 
setting of the region where they are embedded. However, frequently those issues are 
left out when implementing sport for development projects, reflecting “sport’s” 
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mythopoeic status (which assumes “inevitable positive outcomes, with little need for 
monitoring and evaluation – sport works” (Coalter 2007, 1)).  
Social constructivism pinpoints that social construction is based on human being 
choices and “exists because of certain sets of conventional rules” (Social Constructs 
2008).  This is important to remember when making a research on the relationship 
between sport, gender and development. Yet, this statement is very easy to confuse 
with social construction of reality through the actions and interpretations of society. 
In order not to make this mistake, it is vital to specify that when I write about sport-
for-development programs dependence on the society and geographical locality that 
it is placed into, it does not mean that particular locality and society will interpret 
meaning of concept “sport-for-development” differently compared to another society 
and locality. On the contrary, sport-for-development program’s achievements can 
differ depending on the differences between one society and another in a form of 
religion, culture, economic and social targets, state policies, and not symbolic 
interactionism.   
The United Nations is a powerful organization, the role of which is to shape the 
world culture and permeate various actions (including promotion of world 
development) from the transnational level to micro level of individuals. This view 
emphasizes the great power of the international organization to generate tools, actors, 
actions and promote various ideas in humanitarian, development and peace building 
efforts.  
Furthermore, according to the theory of social constructivism, world ideas, as the 
idea of sport being a low-cost and high-impact tool in achieving gender equality and 
empowerment of women “are not simply mental beliefs or psychological states that 
reside inside our heads” (Barnett and Finnemore in ed. by Weiss and Daws 2007, 
49). Instead theory suggests that those ideas are collective believes and shared 
values, which are shaped through common knowledge and symbols, which shape 
reality and world in general. However, promotion of sport as “panacea” to all 
misfortunes of developing world often solely depends on statements that lack clear 
evidence supporting the claim that sport can impact and improve social changes. 
Hence, question is whether this idea actually reflects reality or rather just represents 
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it, based on a large amount of unexamined impacts and processes. Can sport actually 
benefit society through individual participation in sporting activities? 
The theory of social constructivism further emphasize that the United Nations “has 
been a locus for the creation and dissemination of new ideas and values, it can have 
significant effects in the world by changing the purposes to which material power is 
put by others” (Barnett and Finnemore in ed. by Weiss and Daws 2007, 50). Besides 
that the United Nations is a “creator” of ideas, in this project the constructivism 
theory is applied to test whether the United Nations is also the “creator” of the 
“outcomes” of those ideas. 
In other words, it is rather interesting to know whether the pre-assumed statements 
about the “power” of sport “to change” the world are actually relevant. It is important 
to remember that the power of knowing and defining leads to responses that affect 
large group of people in a certain society, located in a certain geographical locality. 
“…All knowledge is tied to action, and knowing an object or an event is to use it by 
assimilating it to an action scheme….” (von Glasersfeld 1996, 56). Though, it seems 
that the outcomes and the following reaction to the action, e.g. sport is a tool in 
development and it is the method to target and achieve the third MDGs, is pre-
developed and “assumed” before the actual action is started.  
In a sense, the point made in the previous paragraph is a core issue of the social 
construction of reality, whether it is based on subjective criteria or objective truth 
Often “truth” is presented as the “adjective for assessing statements”, where 
statements are reflections of the way things really are (Searle 1995, 219-220). For 
example, “Sport has been recognized as a viable and practical tool to assist in the 
achievement of the MDGs (or particularly in this project in achieving international 
gender equality and empowerment of women)” (United Nations), this statement is 
the reflection of the way things are, but due to sport being a mythopoeic concept, a 
better test and program evaluation should be made in order to name this statement to 
be true. In other words, to be able to name that statement as “these is how things are 
in the real world”, we need facts, situations and state of affairs. (Searle 1995, 219-
220). 
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Limitations 
Social constructivism is a general theory on the world, social actions and 
relationships between structures and actors. Its philosophy is based on the 
assumption that social world is not something given, hence it is not something that 
exists independent of thoughts and ideas of the people involved (Jackson and 
Sørensen 2010, 164).  
Yet, in accordance with materialist view (mostly attributed to the neo-realists) the 
critic of social constructivism is that national interests are the driving forces of 
international politics and not of such organization as the United Nations. In this 
sense, neo-realists criticize social constructivism’s importance of norms, in particular 
international norms (e.g. the United Nations ability to create international norms on 
sport). According to neorealist world politics have no predominant system, hence 
individual states have their own norms, and the structure of the international system 
forces states to behave as egoists. 
Another critique of social constructivism is that this theory actually fails to explain 
how exactly norms and ideas (e.g. idea of sport as a tool of development) are shaped 
and defined. According to Robert Jervis “[Constructivism] does not, by itself, tell us 
something about the processes at work in political life, it does not, by itself, tell us 
anything about the expected content of foreign policies or international relations” 
(Jervis 1998 (976) in Jackson and Sørensen 2010, 174). 
Sport and development  
There is wide-spread acceptance that sport is an emerging tool of development. 
Today it is extensively believed that introduction of sport into development programs 
can and will provide a better and greater social impact and benefit, beyond the 
immediate experience of participation (Kay 2009). Therefore, sport as a tool of 
development has a profile with extremely high expectations and is consequently 
widely applied by various international, national and local organizations. In many 
cases, it is believed that sport has potential to build capacity in individuals and 
society in general. The contribution of sport varies from empowerment, conflict-
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management, prevention and resolution of numerous development issues, including 
mass unemployment, HIV/AID, malnutrition, health, education, poverty and other 
that included into the Millennium Development Goals (Dyrberg 2010).   
“Sport is increasingly recognized as an important tool in helping the United Nations 
achieve its objectives, in particular the Millennium Development Goals. By including 
sport in development and peace programmes in a more systematic way, the United 
nations can make full use of this cost-efficient tool to help us create a better world” 
(Ban Ki-moon, United Nations Secretary-General, from sportanddev.org). In this 
sense, sport is understood as any physical activity that goes beyond competitive 
sport. Whereas, development is often explained as individual development, health 
promotion, social integration, peace-building, empowerment, economic, social and 
political development, communication, culture exchange, post-disaster relief 
(Openheartorphange.com). 
According to www.sportanddev.org – an international forum on sport and 
development - the United Nations appointed over 75 famous athletes as ambassadors 
for the United Nations, in order to raise public awareness, fundraising and advocacy 
about the objectives of the UN through sport and the powerful abilities of sport 
(sportanddev.org). Though do those athletes and other officials have enough 
understanding of development and the role of sport therein? How exactly does sport 
contribute to community development and simultaneously help to address 
multifaceted aspects of social inclusion? Is it possible that just any kind of 
participation in any sport activity can produce strong outcomes that will benefit 
community as a whole?  
The social impacts of sport: a logic model 
According to the United Nations the nature of participation in sport brings cultures 
and individuals together to the point when confidence, leadership and cooperation for 
common good are developed and settled in. (Hartmann and Kwauk 2011). Overall, 
the core idea behind sport-for-development is that personal development through 
sport, for example physical and mental conditions, personality development through 
self-confidence and control, socio-psychological benefits, identity development and 
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social integration, will presumably lead to positive changes and attitudes within the 
community, leading to wider social impacts and improvements (Coalter 2007). This 
theoretical assumption is what drives the United Nations to stimulate sport 
implementation in development programs. The presumed social significance of sport 
could be illustrated by a very simple figure, see Figure 2. 
Figure 2 – The social impacts of sport: a logic model 
 
Outputs/opportunity 
 
Sporting outcomes 
(inclusion and equality) 
 
Sporting impacts 
(improved skills and expertise) 
 
Intermediate impacts 
(personal/social development) 
 
Intermediate outcomes 
(changed behaviors) 
 
Strategic social outcomes 
(Community regeneration/social capital) 
 
Coalter, Fred. 2007. A wider social role for sport, who’s keeping the score? USA and 
Canada: Routledge, p. 20, 32 
Figure 2 suggest that by simply giving opportunities and choices to women and girls 
to participate in various sporting activities it will lead to individual woman change of 
thought and decision making. That will consequently evolve into personal 
development and lead to major changes in behavior. When summing individuals 
together, their will to develop through acquisition of new opportunities, to become 
empowered and equal, community will regenerate. Thus, social capital will enlarge 
and lead to strategic social outcomes as a result of individual participation in sport 
activities. 
However, the logic outlined in Figure 2 implies on the methodological difficulty to 
measure presumed sport impacts and outcomes. Even though it is probably possible 
to measure intermediate impacts and outcomes in a form of individual behavior and 
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the changes it can lead to, it is rather difficult to measure the relationship between the 
two and to assign it only to participation in sporting activities.  
On one hand, sport has a significant potential for personal improvement and 
individual growth, sport means being discovered, emigration to a better life and 
making friends. On the other hand, there are cases know when only “special 
individuals” have the possibility to go abroad and achieve some kind of world 
recognition and prosperity, because often “the players (for example football players) 
are poor and only the best amongst them are going abroad” (Eichberg 2010, 10). 
However, it is possible to recognize sport as potential for both positive and negative 
outcomes in development efforts. For that reason, instead of concentrating on sport 
as a tool of development, it could be rather wise to shift to the question of what are 
the necessary conditions for sport to have development benefits. (Coalter 2007, 
Patriksson 1995 in Coalter 2007, 23). 
One of the conditions is to understand basic perception of sport in developing 
countries. Traditionally sport is associated with “masculinity”. Hence women 
practicing sport are considered to be “masculine” (whereas men that do not want to 
engage in sport are referred to or labeled as “unmanly”). Therefore, when trying to 
involve women into sport it is important to create friendly environment for them and 
provide space to re-negotiate masculinity and femininity. (Swiss Agency for 
Development and Cooperation (SDC) 2005, 4). 
The opportunity for an individual to participate in sport activity is already an 
extension of human and social rights. Moreover, “sport has a crucial role to play in 
the efforts of the United Nations to improve the lives of people around the world” 
(Wilfried Lemke, Special Adviser to the Secretary-General on Sport for 
Development and Peace, from sportanddev.org). The theoretical logic of this 
arguments and apparent theoretical assumptions and claims seems to be relevant, but 
at the same time they fail to produce realistic evidence, due to failure to monitor and 
evaluate sporting investment beyond the individual impact and intermediate 
outcomes.  
22 
 
Figure 2, illustrates the difficulty to attribute assumed benefits solely to sport. The 
theoretical measurements of Figure 2 suggest that when implementing sport for 
development program, it will be easy to identify “sport outcomes” and possibly 
“sport impacts”. It would be also easy to identify the target group (for example: 
youth, children, females, males, disabled, elder etc.) and it will not be difficult to 
evaluate individual benefits after the program.  
Most probably participation in sporting activity will improve fitness and develop 
certain skills (such as knowing the rules of the game, ability to play the game). In 
turn this logic suggests that sport for development program will not only improve 
individual’s physical abilities, but also physiological, such as: self-efficacy, self-
confidence, well-being, self-esteem, emotional level and social-skills, which are the 
necessary components of personal and social development. 
On one hand, it is assumed that sport may affect the presumption of self-worth 
through active participation in physical training. On the other hand, sport may only 
contribute to one becoming good or bad in his physical abilities. Hence, individual’s 
perception to be able to achieve a task, solve a problem or make a goal is based on 
practical experience. Consequently this perception is regarded as a basic building 
block of personal development or self-efficacy. Self-efficacy gives people 
confidence and inner strength to undertake and view difficult task and challenges as 
something to be mastered, and set-backs as something to learn from a defeat. 
(Coalter and Taylor 2010, 18). 
However, perceived capabilities, self-worth or valuing oneself depends on other 
matters than practical experience. It is recognized that individual perception by 
others: the way they accept one another, treat, and recognize their status are 
important for boosting self-esteem. Therefore, one’s self-esteem may change, 
depending on the circumstance and environment. “It is also susceptible to social 
desirability bias - respondents want to give a positive impression - and this might be 
a particular problem in performance and success-oriented sport-for-development 
projects”. (ibid, 34). 
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Hence the challenge in Figure 2 is how to monitor sport impacts and outcomes? 
Moreover, if we have a challenge to monitor them, how can we relate sporting 
activity to “intermediate outcomes” – changed behavior, which includes decrease in 
crime and drug use, decreased anti-social behavior, improved educational and social 
behavior, re-negotiation and re-construction of gender norms and relations, by giving 
women an opportunity to be part of sport programs and practice physical activity?  
Continuing this thought, is it really possible to achieve societal regeneration, based 
on changed and improved social behavior, combined with, for example, better 
sporting infrastructure (for example sport clubs and fitness centers, sport workers, 
trainers, sport goods such as balls, bets etc.)? Theoretically it is possible, but it is 
only an assumption, such benefits are only possible for a variety of reasons. (Coalter 
2007). 
Participation in sport is just one of the many valuable reasons, but besides individual 
experience, it may have little effect on other important social issues. The nature and 
the effect of participation and experience process will also depend on other issue as 
self-selection, where only particular type of people chooses sport as an activity and 
out of that group some will be susceptible to sport’s impacts and some will not be. In 
addition religions, motivation, lack of positive role-models, dress-code and many 
other issues challenge the very almighty power of sport (Sportscotland 2008, 3). 
Hence, personal participation is a necessary condition of sport, but constructive 
surroundings are vital as these are the conditions under which the potential outcomes 
are achieved. Sufficient conditions and constructive surrounding include 
infrastructure, political and economic situation within a country, religious views, 
culture and traditions.   
In the field of sport and gender equality, according to the United Nations Office on 
Sport for Development and Peace, sport can contribute discrimination and enable 
equal participation of both men and women in various sport activities, including elite 
sport (such as Olympic games) and ‘sport for all’ levels. Right to participate in sport 
activities will enable women and girls to develop self-esteem and confidence and 
challenge gender stereotypes in general. (UNOSDP 2011b).  Nevertheless, these are 
only assumptions that are to be researched and evaluated. 
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Mainstreaming gender equality into sport activities 
Since 1990 sport is enjoying official recognition and growing interest within the 
United Nations system. The institutionalization of these interests and connections 
between sport and development often related to various social issues and referred to 
as “sport for development”. “A title recognised in a variety of cultural and political 
spheres and inclusive of the multiplicity of organisations and programmes that now 
employ sport to meet development goals” (Darnell and Black 2011, 367). 
Hence, sport is often described as a tool, a functional utility within the international 
development. Sport is now seen both as a human right to physical activity and an 
appropriate instrument for meeting broader development goals (ibid, 368). One of the 
goals is to achieve international gender equality and empowerment of women. 
Hence, adaptation of gender equality into mainstream sport for development 
programs is a re-invention of policies and systems to achieve national and 
international development. 
Gender mainstreaming entails going beyond noting that women are often excluded 
from certain types of sports. Instead it means looking at the level of women’s and 
men’s access to and control over resources. That includes exchange of reproductive, 
productive roles and community management. In other words, gender mainstreaming 
is a systemic and sustained approach that tries to achieve gender equity and 
empowerment of women in all policy areas. “Gender mainstreaming aims to ensure 
gender equality and the empowerment of women is the responsibility of all actors 
across all sectors and not the sole responsibility of gender specialists” (Sport for 
Development and Peace International Working Group (SDP IWG) 2008, 130). 
One of the specifics of gender mainstreaming is to include specific activities, 
developed specifically for women. These activities could be crucial and helpful to 
narrow down the gap between genders and overcome challenges when targeting 
empowerment of women. (ibid.)  
An initial stage of gender mainstreaming is to understand the context where the sport 
for development project is implemented. That means that sport for development 
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program prior it’s takeoff should research local commitments to gender equality. 
That may include national sport policies, health and educational policies, existing 
donor initiatives, lessons learnt from previous sport programs. In addition, local 
social and cultural issues should be reviled.  
Often that means a research on overall participation of men and women, reasons for 
women not to practice sports, relevant health and educational issues for women, 
women involvement in organizing sporting activities, existence of female role 
models in sport. It is also important to find out what families (especially fathers and 
husbands) and friends think about women participation in sport activities. Also 
women should be able to give opinion and their attitude towards participation and 
consequences. (Swiss Agency for Development and Cooperation (SDC) 2005, 11-
12). 
Learning about individual opinions and basic requirements make it easier for the 
sport for development program to target local community’s approval to set-up 
women sport clubs. For example, one of the biggest issues and barriers for women to 
participate in sporting activities is safety. When accommodating existing social 
norms about what can be done, where, by whom and how, may improve overall 
opinion about women practicing in sports. To gain local support it is also possible to 
complement sport with other non-sporting elements at the same location, such as 
education and other cultural activities that can increase women participation. That on 
the other hand is a green light to pursue specific objectives when involving women 
into sports. (Swiss Agency for Development and Cooperation (SDC) 2005, 13). 
It is also important to make sure that all participants, including project team and 
partners, are aware of gender issues and willing to accept gender differences, 
stereotyping and cultural differences. It means all involved and running a project 
must be experienced and professional when dealing with gender issue.  
Theoretical limitations  
It has been intuitively recognized that sport has potentials to make social benefits and 
changes in the countries across the world. Yet, the major limitations and theoretical 
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underpinnings of sport for development remain unclear. Even though researchers and 
the United Nations agencies keep reporting that sport can give vital life skills like 
leadership, confidence, discipline and responsibility, most of the studies are short-
term and small sample sizes, hence do not provide enough evidence, which fall short 
of the claimed benefits (UN Inter-Agency Task Force on Sport and Development 
2005, SDP IWG 2007). These doubts and lack of evidence pinpoints the need to have 
more explanation on how sport could be used for social development. 
To make it clear, by no means the benefits of sport are rejected. On the contrary, the 
aim is to figure what are the limitations of sport. However, lack of evidence expands 
the already existing gap between theoretical knowledge and practical outcomes. 
According to Roger Levermore, in order to minimize the gap it is important to 
encourage collaboration among donors, academics, researchers, practitioners and 
already existing local knowledge. Moreover, collaboration should be based on 
constant comparison, monitoring and evaluation of gender-based sport for 
development projects (Levermore 2008). 
“Reviewing multiple sources of data from different academic disciplines affords 
particular advantages in terms of triangulation, and building evidence to determine 
the accuracy of claims” (UN Inter-Agency Task Force on Sport and Development 
2005, 92). To make reviewing more accurate, the research should focus on the 
contexts and outcomes of the sport for development programs. That way it would be 
possible to explain its mechanism and results. 
Unfortunately, data comparability can also be a two sided coin. “Different academic 
disciplines, and even different branches of some academic disciplines, make different 
assumptions about measurement, about the meaning of data, about how research 
ought to be carried out, and in terms of their definitions of key concepts” (UN Inter-
Agency Task Force on Sport and Development 2005, 92). For that reason, it is 
important to find a golden middle or find the least disadvantaged approach. On the 
other hand, it has been discovered that reviewing and comparing multiple data have 
more advantages and can bring more evidence than otherwise.  
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Therefore, theory and design, evaluation methods, and contextual influences are key 
areas for further investigation into the theoretical foundations of sport for 
development. But, perhaps more attention should be paid to specific concepts and 
terminologies, to bring more reliable evidence on the table. As often the challenge 
could be hidden within the use of concepts and their interpretations. 
Individual Participant, sport and development 
Understanding gender role in sport  
Worldwide it has been recognized that women’s well-being and women’s 
empowerment is an essential and critical aspect for achieving Millennium 
Development Goals (UN Women 2012a). Unfortunately, for decades it has been 
known that the status of women in gender relations over the globe is subordinated. 
Women have multiple roles they can be students, leaders, mothers, decision-makers, 
housewives and much more. Yet, lack of opportunities, choices and limited access to 
education and health, makes it challenging to attain development goals (Ibid.). 
Given the vitality women play in the achievement of the goals, it is important to 
focus on gender equality and women empowerment. “Gender equality and women’s 
empowerment are central to achieving the MDGs because without these capabilities 
and opportunities, women are less able to reach their full potential, live a life of 
dignity, and be productive citizens” (UN Women 2012b). Moreover, the United 
Nations have recognized the need to focus primarily on women, young girls and 
development as the issue of inequality significantly strikes and persist globally (UN 
Women 2012b).  
Interestingly, women, sport and development is not a completely new wave in the 
international development aid. In early 1970 women were the central issue in many 
sport and development projects. However, back then it was more of a feminist 
approach which concentrated on mainly women and development, based on 
resistance to power and to social structures dominated by males (Sport for 
Development and Peace International Working Group 2007, 96). 
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However, in 1980 a major change have occurred, when it was realized that in order 
to achieve world development and social change it is important to concentrate both 
on women and men and their gender relations. That led to a major global change - 
international recognition that a gender-sensitive approach is essential and an 
establishment of “Gender and Development” (GAD) - non-governmental 
organization. 
The aim of GAD was to investigate gender sensitive strategies that included both 
men and women. Also it promoted sustainable development and equality between 
males and females. It aims to practice best and innovative ideas, to make link 
between theoretical and practical gender and development work. (GAD 2012). 
Innovation of ideas went beyond boundaries. One of the ideas was utilization of sport 
in gender-based projects. That is, to certain extent, how sport became recognized 
internationally as a tool for development. Several studies provided that sport has 
potentials to improve gender relations and benefit women’s and girls’ participation in 
physical activities (Sport for Development and Peace International Working Group 
2007, 97). 
Although historically sport was referred to mainly men dominated activity, 
international frameworks support women’s participation in physical activities. 
Unfortunately, international recognition is not always enough to provide women with 
access to physical training. For example, even though some national laws require 
equal access and opportunities for females, socio-cultural barriers are still an issue 
and very difficult to overcome (Meier 2005). Therefore, even though significant 
progress has been achieved women still find it difficult to access physical activities 
and many initiatives continue to pose significant challenge.   
The reason is the so many context-specific gender roles that impact participation in 
sports. However, it is believed that “concept of gender is a social construction that 
varies depending on the context, and that has the capacity to be reconstructed” 
(Sport for Development and Peace International Working Group 2007, 97). That 
emphasizes the need to focus more on the gender relations and norms when sport for 
development programs are formed (ibid).  
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In 2004 Kofi Annan – a former United Nations Secretary-General – announced that 
sport is a universal language that can bring people together, despite their origin, 
gender or financial status (UN Sport 2005). However, although sports can be an 
opportunity for addressing gender relations and discrimination, it can also become a 
fruitful base for discrimination.  For example in big sport (in particular competitive 
sport) women face gender discrimination in a form of lack of media coverage and 
becoming merely “objects of desire” rather than athletes, while male athletes 
dominate in the media and corporate support. (World Press 2012).   
In non-competitive sport, which is often the base of sport for development programs, 
women also discriminated but due to cultural and traditional patriarchal structures.  
Obviously due to traditional gender based discrimination, women and girls may face 
restrictions to participate in particular sport activities.  In addition gender segregation 
in physical education may be a result of gender relations and norms of masculinity 
and femininity (ibid, 13).  However, it is possible to address these issues through 
gender-sensitive analysis of “an organization’s activities and operations can help to 
identify deeply entrenched attitudes and behaviours that discriminate against women 
and girls” (Sandys 2007, 17).  
Case studies 
In recent years sport has been a universal development tool in achieving one of the 
eight Millennium Development Goals: promotion of gender equality and 
empowerment of women (United Nations). The wide spread acceptance of solely 
sport benefits is often based on apparent theoretical strength, but simultaneously 
absence of systematic evaluation of sport for development programs. Coherence and 
acceptance of sport’s potentials are often combination of “the mythopoeic nature of 
sport and a policy desire for relatively cheap and apparently convincing solutions” 
(Caolter 2007, 22) to many development challenges. In addition, often sport’s 
potentials are regarded as almost inevitable outcomes of participation and nothing 
else.  
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In this chapter, two random sport for development cases are presented in order to 
compare and evaluate sport potentials and effects when promoting gender equity in 
different geographical localities.  
The first case study is a form of research undertaken in New Delhi (India) by the Naz 
Foundation1  Trust and conducted by the GOAL Project2, in May 2008. It was led by 
a group of professionals from education and community services during 15 months, 
in Deepalaya and Aali Gaon - two neighborhoods within the city boundaries. The 
GOAL Project was based on a qualitative approach, which managed to capture 
individual’s point of view and locate their experience gain during their activities 
within the constraints of everyday life. This particular case study managed to address 
the complex social phenomena of gender equality and empowerment of women, 
through the lenses of participants, researchers, employees, family members and 
others involved. (Kay 2009, 1180) 
The GOAL project was developed in order to find out the nature of the sporting 
outcomes, in particular types of benefits that were gained by the individuals and their 
opinion on how sport contributed to the process of gaining those benefits. It ran 
twice-weekly, supplementing netball activities with educational sessions. Young 
women were invited to participate in modules that covered various topics, including 
personal hygiene, health and communication, social and economic issues 
(environment, childcare, micro-finance, computing). (Kay 2009, 1181-1182) 
Through the netball and educational sessions the GOAL project aimed to empower 
women to become leaders and develop their self-esteem through netball games. The 
evaluation of the case study entailed several meetings with staff and the participants. 
After the project was delivered two discussion groups were formed: one consisting of 
19 young participants and the other of 12. Interaction was achieved with a help of a 
                                                          
2 The Naz Foundation (India) Trust (NI) is a New Delhi based NGO working on HIV/AIDS 
and Sexual Health since 1994 (www.nazindia.org). 
3 The Mission of Global Outreach for Addiction Leadership and Learning (GOAL). GOAL 
seeks to carry the message of 12-Step recovery from addictive diseases to Christian 
Communities and others globally and to minimize the impact of addiction on the spread of 
HIV/AIDS, domestic violence and human trafficking by creating communities of wholeness 
(www.goalproject.org). 
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translator, though those with stronger English chose to give answers in English. (Kay 
2009, 1181-1182).  
Young women, participating in the group discussion, helped to gain data that 
identified a wide array of benefits that participants gained. It was also discovered 
how exactly this benefits were gained and how they will be utilized. (ibid.) 
The second case is based on the football project undertaken by the girls “Sport for 
Development projects” “Moving the Goalposts” (MTG) in Coastal Province in 
Kenya (in particular - Kilifi District). Kilifi district is one of the poorest areas in 
Kenya, where girls have limited or no access to health education and service, 
exposing them to “risks of early pregnancy, early motherhood or unsafe and illegal 
abortion, HIV and STI infection, early school drop-out and gender-based violence”.  
The project was conducted by the development organization, which based its 
activities at primary schools. The activities included football matches, peer 
education, girls’ committee meetings, counseling, training and coaching. The aim of 
the program was to empower young Kenyan women, expand their knowledge about 
health issues and promote life- and social skills. Moreover MTG aimed to provide 
young women with an opportunity to gain knowledge and valuable skills in order to 
live healthy and productive lives. (Woodcock, Cronin, Forde 2011 370-371) 
The evaluation of the case study entailed evaluation toolkit, using cross-sectional 
survey and questionnaire survey tools. It turned out that participants aged between 13 
and 19 were most active in responding to the questionnaires. On 15 sites, 333 
completed questionnaires were collected. Despite the success using these particular 
methods, it was later discovered that questionnaires covered only a small proportion 
of the aims and an extra wide range of questions was needed. In addition it was 
revealed, that even though many of the participants attend schools or received 
schooling in any other forms, many had limited literacy and limited experience of 
questionnaire completion.  
However, the multivariate analysis showed that participants developed valuable life 
skills, changed their perception about HIV/AIDS, changed their belief and realized 
that anyone can follow school as long as they want despite gender, one is free to say 
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her opinion, especially when it concerns about marriage (who and when to marry). 
(Woodcock, Cronin, Forde 2011, 370-374, 378). 
Analytical framework 
In order to provide analytical framework of case studies’ evaluation and encourage 
further research and debate in the field of sport, gender and development, it has been 
decided to include Figure 3: 
Figure 3 – Gender, sport and development  
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Source: Meier, Marianne. 2005. Input Paper for the Break-Out Session. Promoting gender 
equity through sport. 2nd Magglingen Conference, Sport and Development, 4-6 December 
2005. (modified to fit the research paper). 
Gender (1) is “a social construct that outlines the roles, behaviours, activities and 
attributes that a particular society believes are appropriate for men and women” 
(www.who.int). Often adoption of these norms leads to gender inequality between 
men and women, resulting in favoring one or the other group. Hence, when 
undertaking gender studies and promoting gender equalities, it does not necessarily 
mean focusing only on females; therefore it is important not to confuse gender 
studies with feminism.  
Yet, main concentration of this project is participation of women and girls in sporting 
activities, when targeting gender equality and empowerment. Gender equality 
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eliminates discrimination between genders; simultaneously it does not necessarily 
mean that everyone is treated in an equal way, because that does not necessarily lead 
to equal opportunities. “Instead, gender equity means changing responses to, and 
treatment of, men and women to ensure that gender is a neutral factor when 
accessing resources, rights, and opportunities” (Sport for Development and Peace 
International Working Group (SDP IWG) 2008, 127). 
On the other hand gender inequality varies significantly in both degree and forms 
that it takes. Gender inequality includes various forms of discrimination based on 
gender, gender stereotyping, and preference of men above women, lack of 
opportunities to one of the genders, sexual violence to girls and women, and social 
exclusion. Sometimes cultural preferences and traditions are the cause of gender 
inequality; however disparities that effect girls and women are widespread, making it 
very challenging to target the Millennium Development Goal (Sport for 
Development and Peace International Working Group (SDP IWG) 2008, 128). 
Historically sport (2) is an integral part of the culture of almost every nation. Yet, 
existing social constructions developed an image of sport as a mainly men activity, 
which leads to underrepresentation of women in both competitive sport and “sport 
for all” (Sandys 2007, 3).  In 1953, philosopher Buytendijk commented on the 
subject of women’s football: “Football as a game is essentially a demonstration of 
masculinity as we understand it from our traditional view of things and as produced 
in part by our physical constitution (through hormonal irritation). No one has ever 
been successful in getting women to play football” (Buytendijk in Pfister 2010a, 
234).  
Nevertheless, modern sport guarantees equality for all, based on equal rights to 
compete and participate in any sport activity (Pfister 2010 b). Unfortunately in reality 
it is not always like that. In many countries it is likely that men are more involved in 
sport games and activities than women. However, the reason is not always that 
women do not want to practice sport, but rather that they are constrained from 
accessing sport activities. “Poverty, heavy domestic demands, safety concerns, lack 
of accessible transportation, inadequate sport and recreation facilities, and few 
opportunities for physical education and skill development frequently prevent 
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women’s participation in physical activity and sport” (Sport for Development and 
Peace International Working Group (SDP IWG) 2008, 131). 
The United Nations helps to foster a greater awareness around the challenges when 
pursuing women participation in sport activities. For that reason the UN encourages 
gender analysis not only in policy-making, but also programs, projects and research 
when targeting development goals (3) (Meier 2005, 3). The UN recognized the 
constrains of gender equality and women empowerment due to “gender based 
discrimination in all areas and at all levels of sport and physical activity, fuelled by 
continuing stereotypes of women’s physical abilities and social roles” (Sandys 2007, 
3). 
In this sense, the discourse on women and sport emphasizes “that gender is not 
something we have or we are, but something we perform, we do. ‘Doing gender’ is 
the construction of gendered identities and images and the enactment of gender in 
social situations, where we always present ourselves and are perceived as women or 
men. Sport is an excellent arena for doing gender” (Meier 2005, 2). 
In recent years, the discourse on gender, sport and development (4) notably moved 
from the request of gender equality in sport to sport as a tool to promote gender 
equality in developing countries. This shift means not only inclusion of women in all 
sorts of sport activities for the benefit of their health conditions, but it also defines 
“gender equity as an objective in sport for development initiatives” (Meier 2005, 2). 
Sport-for-development programs believed to enhance empowerment process, by 
challenging gender norms. Challenging gender norms is an effort to overcome 
culturally embedded norms and believes about the role of a man and a woman in a 
society. Therefore, sport for development programs are powerful health informers 
and educational platforms.  
Using sport as a tool to help women to overcome global gender constrains, could 
potentially be reflected in all eight Millennium Development Goals. The connection 
between gender and poverty, gender, education and health, validates the need to 
address gender issues as a central part in efforts to attain the Millennium 
35 
 
Development Goals. (Sport for Development and Peace International Working 
Group (SDP IWG) 2008, 128-129). 
On the other hand, when promoting gender equality in sport, we must understand 
what exactly we want with it. Is it to promote equal treatment of men and women, 
when practicing sport? Is it to eliminate discrimination practices in sport? Is it to 
prolong human rights when giving women an opportunity to do sport and to give an 
access to positions of leadership and decision making despite culture and religious 
preferences? Or is it to target development through women empowerment, using 
sport as a development tool? (Meier 2005, Sandys 2007). 
Giving opportunities to women despite cultural and religious preferences, what does 
it mean and what does it have to do with sport? The last point (5) in Figure 3 
indicates the importance to advocate socio-cultural and political issues when 
promoting sport in specific society and geographical locality. For example, 
evaluation of the Kilifi project indicated that even though teachers and parents 
thought that girls participating in football became more confident and active, they 
found the program interfering with education and household duties. Thus there is a 
need to increase knowledge and enhance the image of sport activities throughout the 
community, involving engagement of parents, friends, teachers and others, who may 
have any kind of influence. (Woodcock, Cronin, Forde 2011, 371).  
In addition, by challenging berries, sport-led interventions could give positive 
outcomes. For example, in the New Delhi project participants had very little school 
education and were coming from very traditional families and communities that 
identified their female role in families and outside home. Their main tasks included 
helping inside home and doing everyday chores while staying mainly within their 
house borders.  
The target of this project was to inform girls about their bodies (sexuality) and rights 
to promote and encourage control over their life, in particular HIV/AIDS and 
pregnancy. It was also implemented to give them an opportunity to socialize with 
each other (promote networking), develop leadership and negotiation skills. Hence 
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this project targeted empowerment through the process of within, which was based 
on personal and individual levels. (Kay 2009, Meier 2005).  
Group discussion (see Appendix 2, page 72 for complete overview of the discussion) 
after the project accomplishment, following benefits were recognized among the 
girls: health benefits through physical activity, and social competences such as self-
discipline, self-efficacy, self-esteem, team building, confidence, body awareness, 
ability to deal with emotions elevated during the games, and communicative skills, 
acquired through educational modules, which supplemented the project twice-weekly 
netball sessions. The educational modules covered “personal issues such as hygiene, 
health and communication; social issues including the environment; and economic 
issues such as micro-finance and computing” (Kay 2009, 1181). Below is the list of 
examples from the group discussion: 
 
I know my own body now, I know which part is functioning how and where, which I 
had no idea. Even though the body is mine, I was absolutely unaware of my own 
body. [Aali Gaon girl K] 
 
My biggest learning was something about a killer disease like AIDS. I had no idea 
about it, and now I know what it is, and I can stand against it, because I have the 
knowledge, and probably this knowledge would also help me to help the people 
around me. [Aali Gaon girl D] 
 
Before I was a part of this, I always used to be very shy, even talking to the people 
with whom I live every day, like my father, my mother, my brother. I was so 
uncomfortable even talking to them, I used to shy away. But now it’s not like that. I 
am like a confident girl . . . And the fear, the factors like fear, or negativity, or you 
know, ‘I won’t be able to face a crowd’, has gone. [Aali Gaon girl J] 
 
Now we walk down from our villages to the [netball] place, we play, walk and go 
back. And now also because of this independence, our parents let us go out, so even 
if someone has to buy a vegetable, we walk out and get the vegetable. [Aali Gaon 
girl B] 
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(Kay 2009, 1182-1187). 
The research study undertaken by the project GOAL challenged strong patriarchal 
society, while illustrating how sport can contribute and impact in development 
context. Young women participating in it identified some vital skills that they 
acquired through the program. Qualitative investigation helped to acquired 
information on how individuals experienced beneficial social outcomes from sport. 
The research study in the Kilifi district in Kenya, also identified some vital benefits 
that girls acquired through participation in sport activities. According to the survey 
girls, coming from one of the impoverished areas in Kenya, identified positive 
thought and feeling impacts and improvement of life, leadership, speaking and social 
skills. The survey gave particular examples (see Appendix 3, page 79 for complete 
overview of the survey): 
Feeling happier, more confident, better about myself, better quality of life, more 
positive about the future since joining MTG; feeling accepted, safe and secure at 
MTG; finding MTG friendly and sociable; knowing possessions are safe there. 
Can take leadership role in discussions, encourage others, act as good role model, 
involve group in decisions. 
Know when and what to say; can explain own goals and ambitions, adjust how I 
speak to different categories of people, present information to a group. 
(Woodcock, Cronin, Forde 2011, 373) 
In regard to gender issues for girls and women, this project identified following 
positive outcomes among several participants: girls were now willing to follow 
education as far as males (school dropout among girls is very high in Kenya3), 
participants had the confidence to decide and say who and when to marry, and girls 
could arrange and attend various meetings outside their homes. However, there were 
                                                          
3 Only 20% of girls who finish primary school make the transition to secondary school and 
most are left in a cycle of poverty with limited education and skills to become independent 
(Woodcock, Cronin, Forde 2011, 371). 
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also some girls that indicated that parents decided who and when they should marry 
and participation in the project did not change this matter (Ibid, 373).  
In addition the Kilifi project indicated that a group of parents had very little 
knowledge about MTG activities; hence some MTG participants pinpointed that: 
Friends & family think that coming to MTG is a waste of time 
(Woodcock, Cronin, Forde 2011, 373) 
This finding signposted the necessity to involve not only young women in sport 
activities, but also to inform their parents regarding what exactly girls are doing and 
why it is important for their well-being. The program also identified that duration of 
membership had effect on the perceived benefits. “Beliefs that one can make 
important decisions, that one has enough sexual health information and that friends 
and relations hold less negative views about the project are predicted by membership 
duration alone” (ibid, 378). 
Overall, the two cases gave examples of sport positive social impacts and the 
benefits that individuals received while participating in the programs. Therefore, it is 
quite normal to assume that utilization of sport in particular sport for development 
programs has potential to achieve third Millennium Development Goal – promotion 
of gender equality and empowerment of women (see Appendix 1, page 69 for 
Millennium Development Goals full description). Sport did help improve young 
women physical and mental health and it did offer opportunities for social interaction 
and friendship. According to the group discussion and the survey sport activities lead 
to increased self-confidence and self-esteem among women, while giving them 
access to leadership opportunities.  
Yet, obvious contribution of sport in a form of improved fitness and development of 
certain skills and competences does not necessarily mean that sport leads to changes 
in behavior (see Figure 2, page 20), which could potentially accumulate and produce 
strategic social outcomes (see Figure 2, page 20) such as “increased social capital, 
community cohesion and social regeneration” (Coalter 2007, 21). According to the 
United Nations “sport brings individuals and communities together (…) sport 
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teachers the value of effort and how to manage victory, as well as defeat” (UN Inter-
Agency Task Force 2005, i). Moreover, “the many benefits of sport and physical 
activity are not only enjoyed by the individual, but felt throughout society” (ibid, 21). 
These statements are further discussed in the next chapter of this report. 
Sum-up: Benefits and skills 
Having addressed gender role in sport and two sport for development case studies, it 
is a good idea to sum up the benefits that young women experienced when 
challenges are overcome in India and Kenya. I will not refer to a particular case 
study, but instead combine the benefits and list them below. 
Benefits that girls acquired in accordance with their opinion, derived from 
discussion with the participants and surveys: 
Health: It has been identified that girls participation in netball and football activities, 
made them more physically active. Physical activity is beneficial both for girls 
physical and mental health. Regular sporting activities strengthen bones, reduce body 
fat, aids co-ordination, balance and flexibility, improve stamina and concentration, 
and fight depression and anxiety. In addition, sporting activities reduce risk of many 
diseases, such heart disease (www.sportanddev.org).  
Confidence: Young women participation in sport activities reviled having higher 
self-esteem and pride in themselves. Participation in football and netball helped them 
to build self-confidence, which is one of the crucial components when empowering 
women and girls. Girls expressed their interest in taking new roles (such as teaching 
others about their opportunities and choices) and challenge barriers that they 
encounter. Girls also stated that they became more self-conscious in a form of their 
body changes and their physical abilities. 
Teamwork: Opportunity to play together has shown positive benefits in terms of 
building new relationships between team members. Acquisition of confidence and 
experience of team work also indicated that girls were no longer afraid to extent their 
networks. On the contrary they founded rather exciting to make new friends outside 
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their homes. The skills that they acquired through team work during the sport 
sessions were later discovered to be very useful at the girls’ schools and homes. 
Networking: Girls learned how to communicate with others and make new 
relationships. They have gained new friends, new colleges and new teachers. 
Fun: Sport does not necessarily mean hard core competition and work. It is also 
about fun and having good time. Young girls participating in sport activities in 
Kenya and India informed that they not only learned something new, but also just 
had a good time with their new friends. That improved their mood and attitudes 
towards others.  
Space: In Kenya and India young women were provided with a specific space, which 
not only had a practical aspects, but also deeply symbolic character. It gave young 
women a feeling of security and access to “females exclusively” atmosphere, which 
to extent can develop feelings of power and confidence. 
Other assumed benefits:  
Academic Success: It has been noted that girls’ participation in sport activities has 
certain impact on their discipline and their ability to focus. That has a strong 
connection with their participation in schools. Although this assumption on physical 
activity and better academic achievements is only presumed, there are certain 
underpinnings that allow making such suggestion. They include, increase in energy 
derived from football and netball activities, productive diversion resulting from time 
away from classroom, reduced disruptive behavior and improved cognitive 
functioning. (Coalter 2005, 15).  
Role models: It is easy to involve women into sport activities if they have a role 
model. Someone they could relate to.  However, one does not need a big sport star to 
join physical training. Girls who joined football in Kenya and netball in India can 
benefit from the encouragement from their coaches, who can serve important role 
model roles, and who can be trusted during their difficult times. In addition, girls 
themselves can become role models, when becoming an example to their friends, 
family members and class mates.  
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Workplace skills: It can only be assumed that in the future girls’ sport activities will 
contribute their workplace, be it inside or outside their homes. Sport has taught girls 
to become more patient to their team players, accept their personality flaws, learn 
about organization and time, and how to work together with others towards common 
goals. Sport also is a type of a practice, where girls can learn about competition, how 
to deal with wins and losses. They also learn about goal-setting and strategies 
thinking, which are the critical skills necessary for a success in the workplace. 
(Taken directly from Women sport foundation website). 
Community, sport and development 
Benefits, berries and approaches 
Previous chapter gave examples of two case studies that acknowledged the need to 
eliminate stereotyping and include women and girls in various sport initiatives. 
Young girls, participating in two different projects, defined various physical and 
social benefits they acquired through sport and educational sessions. However, case 
studies were introduced not only to identify individual benefits, but also to test the 
conviction on the benefits of sporting activities and the impact degree they have on 
the society.  
In order to understand possible potentials of sport as an instrument for development 
and its impacts on the society when targeting women empowerment and gender 
equality, it is important to remember that any development project depends on other 
matters, such as: cultural, political, juridical, economic and social settings of the 
region where it is embedded. And in order to achieve set goals certain crucial 
conditions should be met to the success of gander-based sport for social change 
programs. 
Developing countries are often very sensitive to the matter of girls participating in 
physical activities. Therefore in order to attract individual participation into sport it is 
important to approach potential and existing obstacles for programs successful 
operation. For example, in order to have long term effects, such as individual and 
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community development, it is important to implement sport program for a significant 
period of time, based on high level of training, commitment and full integration  
In addition, to increase chances of success combination of sport and other non-sport 
programs must be considered. Also sport programs must seek for thoughtful 
cooperation with parents, community members and others related to the participants. 
Incremental exposure and acceptance by the community increases chances for the 
program success. Likewise, programs have more chance to survive and have 
community acceptance if they provide secure human resources, such as critical role 
models: trainers and coaches. They will raise girls’ motivation, gain trust, acceptance 
and support from local population. 
Question is, why do we actually assume that individual participation in sport 
activities like in project GOAL in India and “Moving the Goalposts” in Kenya have 
certain impacts on the society? Is it possible to monitor the relationship between 
individual participation and range of intermediate impacts, which lead to positive 
changes in behavior and results in overall society re-generation and development? It 
is difficult to answer these questions. It is especially difficult to generate an answer 
that have sense and could be used by all sorts of sport for development projects (not 
only the two case studies in this work), targeting women empowerment through 
various sport activities. Yet, it is possible to assess the effectiveness of interventions 
highlighted in previous chapter based on theory-driven approach. In this regard, it 
should be noted that I will not make a realistic synthesis approach as it requires 
information on intervention, for example project planning, delivery and 
implementation, which is unfortunately not given and difficult to access.  
It is important to answer following questions, when assessing broader impacts of 
sport on equality promotion and women empowerment: “what key factors are 
preventing women and girls from getting involved in sport activities in developing 
countries? How could those possible constrains be approached?” (Meier 2005, 2) 
Therefore, these and other issues are the subjects of discussion in the following part 
of the chapter.  
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Communities in India and Kenya are conforming to “typically male or female gender 
roles (where it is) often signs of respectable individuals” (Meier 2005, 4). Therefore, 
any project, when pursuing gender equality and women empowerment, should 
understand the complicated challenges of gender roles and gender relations and 
target them wisely. One of the main concerns and issues in such societies are 
apparent community and religious convictions on women and men participation in 
sport. “Women’s involvement in sport is still viewed as “unfeminine” (…)” (Meier 
2005, 6, see also Walseth 2006).  
Hence the challenge is to overcome society’s conviction on women’s role in sport 
based on gender realities, but at the same time not to isolate women and girls 
completely at the cost of an essential holistic point of view. At the same time we 
must admit that there is natural physical difference between men and women, women 
and other women. That includes age, skills, education, profession, social and material 
status, preferences how to spend time and so on. For that reason, to be fair, it could 
be stated that not all sports are for all women.  
Yet, the main issue is about the brake-down of the gender stereotyping and giving 
freedom to women to choose whether they want to participate in sport activities or 
not, giving them equal opportunities to shape their own choices when choosing the 
sort of activity they want to get involved in. However, in both Indian and Kenyan 
cultures sport and physical education is considered as a “vehicle for shaping boys 
into men who will lead society” (Sadker & Sadker 1994 in Meier 2005, 4). Therefore, 
challenges to encourage girls and women to participate in sporting activities have to 
be attended by various means, for example, education. 
Therefore, as a supplement to sport both in India and Kenya it was decided to 
complement netball and football sessions with educational sessions, when trying to 
give young women an opportunity to develop social network and discuss their 
problems, concerns and inform them about various issues (for example health, 
economics and environment). In both cases young girls learned about various life-
important issues. In previous chapter it was indicated that participants developed 
self-confidence and experienced change of thoughts, for example they themself 
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decided who to marry, were not afraid to go out of the house and could ask their 
teachers various questions, where before they were too shy to do so. 
Before I started the programme, my father had told me that you will study till class 7 
or 8 and I will get you married off, and you will be happy, in a married, happy life. 
[Deepalaya girl D] 
We never had the opportunity to go out, and when you don’t go out, you hardly 
speak. [Aali Gaon girl K] 
(Kay 2009, 1182-1187). 
In Kenya, case is a bit different: parents, friends and teachers were often the people 
against girls’ participation in football. Even though parents acknowledged that their 
daughters became more active and confident, MTG project activity was viewed as a 
waste of time and an element that interfered with girls’ education. For that reason 
this particular project pinpointed the vitality to inform and involve others, who have 
strong influence on girls’ behavior, about sport projects and their particular aim. 
Hence, parents, close friend and others that have potential influence on the girls can 
become a constraint to women access to sport. 
In practice, the case study in Kilifi indicated, that participation of solely young 
women is not enough when targeting gender equality and women empowerment. To 
reach this development goal, it requires “change” of the society. Therefore, MTG 
realized that to have an impact on the society it requires to involve not only particular 
target group – young women, but also their fathers, who have strong conviction 
about the role of a women in the society, their brothers, sisters and other family 
members and close relatives and friends, who should be part of the project. However, 
during the program it was discovered that often parents had no interest in knowing 
what exactly their children doing, as long as they are healthy and happy nothing else 
matters. The challenge, therefore, is not only to involve other non-project members, 
but to raise their awareness and interest about the sport project. 
On the other hand the GOAL project showed that prior the sport for development 
program families taught their daughters that “clean, cook” is what their life is all 
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about. However, during and after the program, girls changed their own opinion about 
their life, realizing that they can do other things than just household chores. In some 
cases, parents also changed their views upon how to raise their daughters, for 
example not to marry them off after the 7th-8th grades instead give them an 
opportunity to continue their education.  
Parents showed their interest in the project and interest to send their daughters to 
participate in it. Moreover, girls informed that their parents, especially their mothers, 
not only encouraged them to join this program, but they also looked forward for them 
to come back home and share the information gained. (Kay 2009, 1185). The 
interviews with the young women from GOAL project indicated that girls were also 
motivated and willing to share their knowledge with their families and in the future 
with their children: 
Whatever I learn here I go and teach it to my brother and sister, so it’s like passing 
on of knowledge, that itself is a learning. [Aali Gaon girl C] 
If god wishes, if I have children, I’ll at least try to pass [what I have learnt] on to 
them, and they’ll pass on, and that’s how it goes on. [Aali Gaon girl I] 
(Kay 2009, 1184). 
The two examples above shows that there is a good chance that individual social 
benefit will be felt throughout the society, or at least throughout the community 
where girls are located. According to Kay the collectivist nature of Indic cultures 
encompasses communication and information sharing. This potentially explains the 
reason why young women frequently acknowledged knowledge sharing and the 
consciousness of how this process might engender social change. Yet, the strong 
wish to teach and inform others could be explained by the general lack of primary 
education. In the interviews girls have informed about their limited access to 
education or/and unproductive time spent in schools (see Appendix 2, page 72). (Kay 
2009, 1182-1187).  
On the other hand, the Kilifi district project discovered that the range of social 
impacts through individual participation is likely to increase positively as the 
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organization becomes established in local area. In order to gain social and 
community benefits it was important to gain members’ trust and, importantly, 
community respect. Hence, society and traditions are not the only barriers that could 
prevent women from participation in sporting activities. Sometimes project in itself 
may represent a barrier as it lacks social identification and awareness.  
In Kilifi district opinion of important members of the community (teachers, 
politicians and police) had a significant impact on the amount of participants in the 
project, membership duration and overall organization’s reputation. As a result, 
MTG discovered that direct involvement of women in organizing sport and 
educational sessions potentially enhances safe learning environment, thus raise 
respect accorded to members. “This can potentially enhance members’ employment 
prospects and might raise the respect afforded to young women generally, 
contributing to social change” (Woodcock, Cronin, Forde 2011, 378). Hence, safety 
concerns can also be viewed as one of the constrains preventing women from 
practicing sport.  
The MTG program have also indicated that longer standing participation in sport and 
educational sessions have a greater positive impact on the local community, where 
sport for development project takes place, than those of a shorter standing 
participation. According to MTG project in Kenya, short term participation will most 
likely benefit individual members through progressive improvement in their feelings, 
which not necessarily impact the society. On the other hand, long term participation 
means “improvement in psychological constructs such as well-being, self-esteem, 
quality of life, safety and resilience” will “encourage a culture engendering 
enhanced well-being, a feeling of safety and the ‘can-do’ attitude” (Woodcock, 
Cronin, Forde 2011, 378).  
However, participation of girls in sport is often hindered by socio-economic barrier. 
One hundred years ago sport for women was accessible exclusively by the privileged 
ones, the upper class that linked its leisure time with sport activities and games. 
Today this perception changed slightly, yet, looking at developing countries, lower 
class lack leisure time due to heavy load of work and division of labor, such as 
responsibilities for production and reproduction. Women and girls maybe willing to 
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get involved in sport programs; nevertheless are constraint by daily life. Every day is 
a challenge to survive when pursuing required nutrition, house chores and other 
family needs. Originally women obliged to provide food and care to the family 
(especially childcare and care of elderly people) (Meier 2005, 6). Hence, the case 
study in India identified that sometimes family made fun of girls who showed their 
interest in participating in sport (although changing their opinion with time): 
Initially it was that they [family] would just make fun of us. ‘What will you do, you 
can’t do anything except cooking and cleaning.’ And now they said that you can 
really go ahead, move, keep moving. And I feel so empowered, cos initially they 
never used to respect us. And now we all get the respect. [Aali Gaon girl K] 
(Kay 2009, 1185). 
Unfortunately the perception of girl’s role is taught and transmitted from one 
generation to another from the very beginning, preventing them from meeting others 
and playing outside (Meier 2005, 6). This leads to lack of female role models who 
could encourage girls to join sporting activities. According to Marion Young that 
“most girls learn culturally appropriate female styles of movement through 
imitation” (Young 1990 in Meier 2005, 8). As a respons to underrepresentation of 
women in sport and lack of female role models, in 1998 UNICEF South Asia 
introduced a cartoon with a ten year old Meena being the main character. The aim 
was to educate and expose girls to discussion on nutrition, health care, child 
marriage, school and discrimination. Today Meena also plays cricket, which started 
as another UNICEF campaign that focuses on girl’s right to education and sports. 
“Successful and socially accepted or even admired women in historically male 
dominated fields are creating visions for girls and opening doors for new 
opportunities”. (Meier 2005, 8). 
On the other hand other barriers and challenges that could potentially hinder women 
access to sporting activities are material, infrastructural and technical constraints. 
That includes a wide spectrum of issues, though not all of them could be identified in 
the research case studies. But to be reasonable they are included into this discussion 
to make a complete dialogue on the matter. The spectrum of issues varies from 
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obvious lack of financial means to cover the costs of sport projects, insufficient 
infrastructure, lack of skills, resources, lack of time, lack of childcare and women 
sport wearing that should be both suitable and appropriate.  
Depending on culture, religion and traditions, requirements to women participation 
in sport may differ. In some countries in order for women to participate in sport a 
closed compound should be built in order to prevent any unwanted outside gazes 
from man. Open doors and windows are culturally impossible, but also summer heat 
prevents women to have outdoor sporting activities. However, providing a specified 
space for women and girls to practice sport often is hindered by traditional symbolic 
character. “In many societies, public spaces often provide access to males exclusively 
with some exceptions like hospitals, markets or fountains” (Brady, 2005 in Meier 
2005, 9). Providing women with their own space can be viewed as a very suspicious 
act, contributing to already existing challenges of gender stereotypes illustrating 
sport as a masculine domain. According to Meier one of the ways to overcome this 
barrier is to achieve it through constant claims and regularly recurring events, which 
will help to overcome awkward feelings when seeing girls doing sport in public 
(Meier 2005, 9). 
Provision of “women only” sports compounds is only one issue, the other is a 
requirement for women to wear a particular piece of clothes to cover various parts of 
the body when doing sport. That is especially the case in Islamic communities where 
“clothing rules” enforced by the government (that is the case in Saudi Arabia and 
Iran (Limoochi and Le Clair 2012, 1301)). According to Limoochi, depending on the 
sport, there exist different requirements and women dress code. Overall, it is not 
appropriate for women to participate in any sport that can revile her head, arms, legs 
(and sometimes feet) for public viewing, where men are presented as players, 
spectators or officials. Therefore, women have a restricted access to swimming and 
gymnastics. On the other hand, they can take part in other sports such as volleyball, 
tennis, archery and other where they can play in Islamic clothing, without exposing 
their hair or body. (Limoochi and Le Clair 2012, 1301).   
Yet, one of the key constrains for women to do sport is poverty. In countries where 
poverty and HIV/AIDS is widely spread throughout the population, participation in 
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sport may make an inspiring difference for many in their everyday life. That was the 
case in impoverished communities of Deepalaya and Aali Gaon (India, New Delhi) 
and Kilifi (Kenya). Poverty could be cruel, ragged clothes and often no underwear 
can prevent participation in physical activities, caused by feelings of shame. For that 
reason, many Non-Governmental Organizations, offering sport activities, recognized 
this problem and often provide participants with necessities. (Meier 2005, 7) 
Overall there exist a number of key factors that preventing women and girls from 
getting involved in sport activities. In impoverished communities  of Deepalaya and 
Aali Gaon in New Delhi (India) and Kilifi district (Kenya) issues like: poverty, 
material, infrastructural and technical barriers, ideals of masculinity and femininity, 
lack of female role models, socio-economic and socio-cultural barriers were and still 
are the reasons to prevent women and girls from getting involved in sport activities 
(Meier 2005, 6).  
Consequently, those constrains should be approached by the means of education, side 
projects (for example, the UNICEF cartoon Meena), constant agitation and 
information about positive impacts of sport when dealing with health, equality and 
empowerment.  
As a result when trying to understand possible potentials of sport in developing 
countries and its impacts on the society when targeting women empowerment and 
gender equality, an obvious contradiction and challenge is to promote sport activities. 
It is a question of a chicken and an egg. We need education to promote sport and 
sport to promote education. Hence, both in India and Kenya sport for development 
programs had to challenge socio-cultural norms and build strong positive reputation, 
by facing local authorities, informing families and friends of the potential 
participants and presenting their final aims. Only after those programs were 
recognized and approved could sport be transformed into a tool that is no longer just 
a symbol or fun physical activity, but also an informing and educative mechanism 
that improves women lives. 
When sport is combined with educational sessions it has great impact on thought 
changing and changing of behavior of the participants. However, particularly this 
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combination (or in fact any other combination) identifies that sport by itself cannot 
impact lifetime of a community (society). Hence, most of the knowledge that girls 
acquired are attained to education. Nevertheless, to be fair the combination of sport 
and education is a powerful tool to change individual behavior and thoughts.  
To remind, the United Nations never indicated that social benefits are the results of 
only sport participation. On the contrary, on the United Nations Sport for 
Development and Peace homepage, it is clearly stated that sport combined with other 
non-sport compounds enhances the probability to achieve benefits when targeting 
development goals (United Nations). Yet, the United Nations also informs that “by 
its very nature, sport is about participation. It is about inclusion and citizenship. It 
stands for human values such as respect for the opponent, acceptance of binding 
rules, teamwork and fairness” (United Nations.org). 
Overall, the GOAL project in India and the MTG project in Kenya have discovered 
the intermediate role of sport. Sport for development programs indicated that 
participants experienced change in their behavior (notice not all participants changed 
their behavior) and they gained life-important knowledge, simultaneously with 
becoming confident individuals. On the other hand, both case studies revealed that 
educational sessions had more impact on the individuals and society, whereas sport 
was an “allurement” to raise individual and community interest in mentioned 
development projects. Consequently, raising awareness through sport made it easier 
to challenge cultural and traditional barriers when targeting gender equality and 
women empowerment. Both in India and Kenya, sport was used to face community 
identification of woman’s role in family, achieve community respect and motivate 
young girls to become leaders and decision-makers. 
Conversely, the aim of this chapter was to locate any potential changes and social 
outcomes in the community, where sport for development program was set in. Figure 
2 (page 20) gave an example of a logic model how society will change based on 
sport opportunities and participation. Through participation in GOAL project in India 
and in MTG project in Kenya girls identified several sporting outcomes, such as 
inclusion and equality, revealed by family respect. Also they acknowledged sporting 
impacts, such as acquisition of new skills and expertise, which lead to intermediate 
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impacts in a form of personal development and in some cases signs of potential 
community development (for example, when girls were eager to transfer their 
knowledge to mothers and other family members, friends and future generations).  
Intermediate impacts lead to intermediate outcomes, such as changed behavior. 
Young women became more active, they had the courage to go outside their home 
and talk to other people, they were no longer afraid to raise questions at schools and 
at homes. However, all the positive outcomes, results and changes in individual 
behaviors do not necessarily lead to strategic social outcomes, when community 
“regenerates” and expands its social capital. It is possible to assume that current 
positive signs will lead to positive future community development.  
Yet, evidence on sport contribution and its ability to strengthen community bonds, 
give opportunities to women, through empowerment and promotion of equality, and 
consequent civil renewal, are still missing. Perhaps it is a matter of time. Short-term 
sport-for-development projects may lead to long-term consequences. Whether they 
will be positive or negative keeps this discourse open. Imaginably, it is possible to 
measure changes in social capital based solely on individual sport participation when 
comparing several long-term sport-for-development projects.   
The role of sport in transformation of gender norms 
There are a lot of research papers and reports, reviewing sport for development 
programs, document and suggest that sport has the power to challenge and 
reconstruct gender norm and relationships (Swiss Agency for Development and 
Cooperation (SDC) 2005, Meier 2005). However, “most researchers suggest that, 
while gender equity in sport remains an elusive goal, the continued participation of 
girls and women has made great strides towards achieving gender equality in certain 
contexts” (Sport for Development and Peace International Working group 2007, 
105). 
Based on the two research studies from India and Kenya, sport, used as a 
development tool, implied on its potential to renegotiate and re-construct gender 
norms and roles in two given countries. Through sport and physical training young 
girls became agents who actively negotiate gender norms in sport as they choose to 
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participate in these particular activities. Also, in the Kilifi study of female football 
players in Kenya, it was noted how participants were provided with necessary forum 
(space) where they could actively challenge conventional notion of gender.  
Giving girls an opportunity and choice to have an active lifestyle allows girls to resist 
restrictive, traditional discourse on masculinity and femininity. While reporting the 
outcomes of physical training among girls pinpointed that young women later in their 
life may displayer higher degree of gender flexibility. (Richman and Shaffer 2000 in 
Sport for Development and Peace International Working group 2007). 
Moreover, a study on girls participating in football and netball in Kenya and India 
respectfully, demonstrated beneficial effects on gender relations. Girls, interviewed 
and those who answered the questioner, confirmed that during and after their 
participation they had improved relations with their male family members and 
relatives. They had awareness about their right to have marriage choices and male 
family members had greater awareness and changed responses to girls’ participation 
in physical activities, which was demonstrated through willingness to allow girls to 
continue their membership in sport clubs and to take ownership of the program.  
Giving an opportunity for the girls to join sport activities in two developing countries 
is creating a possibility for less restrictive and conventional gender roles. Merely 
participation in and the outcomes of physical training enhances the chances to re-
negotiate and re-construct traditional gender relations. However, it is important to 
remember that the two given sport for development programs are short-term based 
and therefore do not provide with enough facts to actually make a profound discourse 
on how sport can transform gender norms and relations. 
Sum-up: Benefits and Potentials 
This chapter has addressed a broader issue of sport impacts on the society and 
community. It was discussed what berries can prevent women from physical activity 
and how to approach this matter. It was also discussed how young girls’ participation 
in football session in Kenya and netball in India benefited or will benefit their 
community, where by community I mean their surroundings: family, friends, 
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teachers, classmates, relatives etc.  Below is the list of befits and positive impact that 
the community experienced from girls physical activities. 
Benefits for the community through girls’ participation in sport activities in 
Kenya and India: 
It is rather difficult to give example of particular impacts that girls’ participation in 
football and netball activities had on the Indian and Kenyan communities. 
Unfortunately, as it was mention earlier in the project the short-run of the programs 
is the downside of any sport for development project. Short-term does not allow a 
researcher to discover enough evidence and to actually articulate that sport 
participation is sufficient enough to have impact on the development change of the 
society. Also it is a challenge to make statements as the sample size of the projects 
was rather small. However, there are a lot of possibilities, potentials and 
opportunities that community may have in the future and they are listed below. 
Future and potential benefits 
Health: Physical activity in itself may not have a direct effect on the community or 
have any strong impacts that make a difference. However, combination of sport with 
other factors (like education) may have a significant impact on the society. 
Participants’ opportunities to learn about health, including nutrition, climate, injuries, 
stress levels, sleep patterns, their choices regarding physical activities, and actual 
physical training may make substantial contribution to the well-being of people in 
their community, including their own children. Their healthy life styles may be used 
as prevention to diseases and high chances to give birth to healthy babies in the 
future. As for the nation, combination of sport and health education means a cost-
effective method to improve public health. (www.sportanddev.com).  
Community Development: The values that individual participant gained through 
sport (and its combination with education) – teamwork, self-esteem, confidence, 
leadership, inclusion, personal achievements – makes a strong foundation to have 
future personal and community growth.   
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Economic Development: During the sport for development program operation, both 
in India and Kenya, local teachers, project runners, administrative personnel and 
other local staff was hired. Creating new jobs is an opportunity for people to work, 
earn money and spend money, that way it is also a way to foster economic growth. 
State of mind and Didactical considerations: In this project it was mentioned several 
times that sport is a male dominant activity. Sport is masculine and women are 
discouraged to do physical activities. The sport for development projects in Kenya 
and India have discovered that most of the participants, their families and friends no 
longer thought of sport as pure male dominant entity.  On the contrary, often parents 
and friend of the girls who were in the projects, encouraged them to continue 
physical training and even inform about their new experiences. This change in 
opinions could potentially influence future women’s participation in sport.  
Also coaches, teachers and trainees can represent role models and have considerate 
impact on participants’ attitudes. That way it sends a message to the community that 
women do have knowledge and leadership skills and they are capable and familiar 
with male-dominant field. “Additionally, sport activities and games are ideal proving 
grounds to broach the issue of gender roles for children and adults”. (Meier 2005, 
10-11). 
Recommendations 
The examples of sport for development research case studies above have identified 
the social potentials and acquired benefits from participation in sport. Through 
combination of qualitative and quantitative studies it was easier to understand the 
social impacts of sport in Kenya and India. The samples of girls’ narratives and 
questionnaire completion, detailed the importance of the role sport plaid in their lives 
and what impacts it had on their attitude changes towards various social issues.   
“Qualitative investigations may therefore help capture the complex and multi-faceted 
process through which individuals experience beneficial social outcomes from sport” 
(Kay 2009, 1188). While quantitative investigation was designed for the sector in 
order to contribute wider knowledge in the sport for development sector, by 
55 
 
answering a clearly formulated research questions (Woodcock, Cronin, Forde 2011, 
371). 
More fundamentally, qualitative and quantitative research is necessary in order to 
deliver hard-facts about social impacts of sport. It is not enough simply to study 
changes in human behavior and attitudes, which will lead to limited information, 
lacking broader contextual influences. Also to improve the quality of research and 
practices in sport, gender and development programs it is important to consider some 
important recommendations for planning and implementation of sport, gender and 
development programs. 
For example, it is important to combine strategies that include awareness-raising, 
advocacy, gender-sensitive policymaking, women-specific and gender 
mainstreaming into sport for development programs, to achieve maximum social 
impact. Obviously, beneficial outcomes are not guaranteed, as “the mainstreaming of 
gender perspectives into all sport policies and programmes will require a deeper 
understanding of the barriers women and girls may face in accessing, participating 
in and benefiting from sport and physical activity, and the identification of ways to 
address them, which in itself is very challenging (Sandys 2007, 29). 
However, to ease the task it is possible to strengthen already existing foundations and 
frameworks that promote gender equality and empowerment of women.  These 
includes strengthening areas of “gender-sensitive resource allocations; establishing 
higher targets for women’s participation in decision-making and leadership, and 
enhancing follow-up of these targets; and developing and implementing policies and 
codes of conduct in relation to violence, exploitation and harassment in sport” 
(ibid.). 
Moreover, to make gender-based sport for development programs more efficient it is 
ideal to allow participants free access in and out of the program. That means that 
girls joining any gender-based study should be by no circumstances obliged to 
commit full participation, on the contrary they may choose to enter, exit or re-enter 
the program any time they wish.  The sport for development program must identify 
measures that will provide and secure safety of girls, including walking, transport 
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and playing football and netball before dark. (Sport for Development and Peace 
International Working Group 2007). 
Also sport for development programs should consider how to provide girls with role 
models, who could become their mentors, teachers, friends in the community. 
Providing young participants with access to assistance, guidance and problem-
solving other than their teachers at schools and parents increases the chances to 
involve girls in sport. Also providing women and girls with positive role models is a 
form of creating an organizational change, including change in culture, values, norms 
and procedures. Practical aspect of “giving” role models critical as it can insure full 
women’s involvement in all aspects of live. (Sandys 2007, 30) 
Another significant recommendation that should be followed by the program 
designers is to encourage girls to make their own decisions and take leadership 
positions. These opportunities may dramatically change their attitude towards 
themselves and their surroundings.  (ibid.) Women’s participation in decision-
making and undertaking leadership roles is very important as it is the way to help 
women to discover her-self, through increase of her inner voice. 
Additional recommendation concerns encouraging male family members, relatives 
and friends to be more supportive of girls’ participation in sport. To get an 
acceptance form young women’s families and friends it could be necessary to 
constantly inform them on what girls are doing and how they are benefiting from 
sport sessions and to invite them to see girls’ physical activity (for example football 
and netball matches). That way, it would be possible to change males’ opinion in 
favor and enlighten their views regarding girls’ place in sport. (ibid.). 
However, that is very challenging, because, to be fair, family members, friend and 
relatives are not the only actors that should be involved into sport for development 
gender-based development projects. A range of actors, including government, local 
and public authorities, sporting organizations, researches, institutions and 
development agencies should be encourage to collaborate together in promoting 
women access to sport. In addition it should be individuals who anyhow encourage 
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and promote physical activity: teachers, trainers, coaches, various officials and 
journalists. (Sandys 2007, Woodcock, Cronin, Forde 2011).  
Following from this it is important to understand meaning and purpose of sport for 
development programs in the lives of girls and women. In particular, efforts should 
be made when gender-based sport for development studies are developed for the 
purpose of health-related messages and health education. “Such programs should 
assess the health-related needs of a particular region and incorporate messages that 
pertain to these issues into program design. Where local and regional concerns act 
as structural barriers to participation, it is crucial that such factors be taken into 
account in the planning and design of gender-based sport-for-development 
programs” (Brady 2005 in Sport for Development and Peace International Working 
Group 2007, 110).  
On the other hand, despite all the recommendations, more research is needed to 
identify how and why sport can be an effective tool in effort to promote gender 
equality and women empowerment. Researching the social impact of sport is an 
essential issue of international development. It requires more than tactical adaptation 
of theoretical approaches.  
It is important to look critically in to the subject of sport for development in order to 
understand what is currently shaping sport to be the cost-efficient development tool. 
More specifically, “much of the current critique of sport-in-development research 
derives from assessments that were initially undertaken, not for international sport-
in-development research, but for research into the social impact of sport in western 
settings. In some cases the intellectual legacy is very explicit: texts vary minimally” 
(Kay 2009, 1189).  
This is an important contemplation to remember and should be incorporated into 
debates surrounding the impacts sport has on the developing countries, especially on 
the matter of gender equality and empowerment of women. It is worth to evaluate 
different types of research knowledge within the sport for development contexts. 
Assessing research and re-evaluating its values could hinder the danger of dismissing 
local voices.  (ibid.)   
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Based on current research evidence, reviews have exposed that relationship between 
sport and gender is generally generating positive results and outcomes. Yet, while 
researches promising re-negotiation and re-construction of gender norms merely 
through women participation in physical activities, women is Iran are still struggling 
for access to sport, as well as adequate equipment, time, and safe transport to athletic 
events. (Sport for Development and Peace International Working Group 2007, 113). 
Hence, assumptions about sport’s ability to act as a development tool to improve 
gender equality and empowerment of women irrespective of geographical location 
are rather doubtful. According to Brady in Sport for Development and Peace 
International Working Group Paper (2007) theoretical assumptions regarding the use 
of sport in attaining Millennium Development Goals have not been tested 
empirically. He especially recommends avoiding making assumptions on the impacts 
sport has on girls and women in Kenya. Many women and girls are having a very 
active lifestyle (for example they have to do a lot of walking), but that is due to high 
level of work load and lack of transportation. Yet, these particular physical activities 
do not lead to change in gender relation and norms. “Clearly, the scale of the issues 
in sport, gender, and development programs is vast, and the extent of gender 
disparities varies greatly depending on the context” (ibid.).  
In many cases the research has been carried in high income countries, where 
political, economic, cultural and social areas are significantly different from the 
developing and less developed countries. Therefore, there is a high need to make 
similar research in different regions of the world, to make comparison studies. That 
way it would be possible to evaluate whether sport - development tool – can be 
applied in any geographical locality of the world in an effort to attain Millennium 
Development Goals.  
“Action plans are needed at all levels that provide concrete guidance on what needs 
to be done and by which actors, and that also outline timelines, concrete targets, 
resource implications, and monitoring and reporting requirements” (Sandys 2007, 
29). 
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On the bigger scale, it is possible to foster implementation of sport for development 
programs and increase higher chances of benefiting women and girls is to increase 
level of investments into the gender-based programs. That includes institutional 
change, financial investment, political leadership and commitment, supportive 
external environment and experimentation and learning (learning how to adapt to 
different context and accept the necessary changes). It means that in order to conduct 
a successful operating project, it is important to create enabling environment (Olsson 
2010, 30). 
Conclusion 
Recent years, sport and physical activity as a strategy for the empowerment of girls 
and women has been gaining recognition worldwide. Sport and physical activity 
have not yet been used on a large scale as a strategy within women’s movements as 
the field of “sports for social change” is still at an experimental stage of development 
However, the United Nations recognized sport as a low-cost and high-impact tool in 
humanitarian and development efforts. 
 
There are many proponents advocating sport and its development power. The 
research of this project aimed to understand whether sport, a new development tool, 
can benefit society through individual participation in sporting activities. This work 
by no means exhaustive, on the contrary, it raised at least as many questions as it has 
answered. Yet, it did establish strong and helpful findings. 
A significant shift “from advocating for ‘gender equity in sport’ towards using ‘sport 
for gender equity and personal development” (sportanddev.org), has required new 
understanding of what sport is. According to McDonald and Tungatt: “if sport is to 
be used to address broader issues of social inclusion, then sport may have to change 
because ‘there is a danger that aims and objectives may incorporate many of the 
values that traditional sports provision stood for’” (McDonald and Tungatt (1992) in 
Coalter 2007, 171). To understand sport potentials in development, two case studies 
were introduced, both dealing with the subject of sport, gender and development.  
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The research cases in New Delhi (India) and in Kilifi district (Kenya) identified the 
intermediate role of sport, which is to target gender equality and women 
empowerment and simultaneously raise interest and awareness to achieve those goals 
through direct community involvement. Hence, these cases were included to discuss 
any potential benefits that participants acquired and their correlation with potential 
community benefits.  
A major impact of the GOAL Project, in Deepalaya and Aali Gaon naiborhoods in 
New Delhi (India) and “Moving the goalpost” program in Kilifi district (Kenya) 
included improved self-confidence, self-discipline, and self-motivation in the young 
girls who participated. These programs empowered girls and gave an opportunity to 
gain valuable information about gender relationships, health, environment and social 
issues, child caring and child bearing and also to develop self-awareness and a sense 
of personal ownership over their bodies. They gained the ability to develop healthy 
relationships outside their homes, share experiences with their friends and families, 
stay in schools, avoid early marriages, avoid violent relationships and HIV infection, 
and provide informed support to others. 
Both research studies were based on combination of sport (netball and football) with 
other non-sport component, such as education. During the research it was deducted 
that participants’ level of interest in core academic values (personal issues such as 
hygiene, health and communication; social issues including the environment; and 
economic issues such as micro-finance and computing” (Kay 2009, 1181)) increased 
through participation in netball and football activities. These programs identified that 
young girls have challenged their personal development, through acquisition of new 
skills (e.g. self-esteem, confidence), and also felt committed to challenge their 
community, traditions and culture: 
We would like to become people like you [GOAL Project Manager], spreading the 
knowledge, and creating the chain, you know, the way you have. We want to create 
the ripple. [Aali Gaon girl H] 
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The programme has caused me to think on a different line that I really want to prove 
certain things, I don’t have a dream as of now, I don’t know where I will end up, but 
one thing is for sure that I want to do something. [Deepalaya girl E] 
(Kay 2009, 1182-1187). 
On the other hand, football program in Kilifi district in Kenya, discovered that 
community respect is vital for program operation in order to gain any individual and 
community benefits.  
Nevertheless, through the case studies it was discovered that community benefits 
were based on assumed correlation between sporting impacts (improved skills and 
expertise), intermediate impacts and outcomes (personal development through sport 
and change of personal behavior) and strategic social outcomes (community 
regeneration). Educational sessions, which involved knowledge sharing between the 
development program teachers and coordinators and young women, logically had 
more effect on personal development and the society than sport.  
The sport for development programs gave good examples of individual development, 
yet they could not determine a more fundamental issue - “are the solutions that sport 
is offering relevant to the problems which it seeks to address?” (Coalter 2007, 171). 
“No queremos goles, queremos frijoles” – “we do not want goals, we want beans”, 
painted on the walls of a football stadium in Mexico in 1986. One of the fundamental 
dilemmas is that sport cannot make people forget underdevelopment, poverty and 
hunger (Andreff in Andreff 2011, 251). It is even more difficult to challenge deep 
roots of traditions and culture when trying to promote gender equality and women 
empowerment, using sport as a tool to achieve those goals.  
It is challenging (if not impossible) to draw a straightforward line and interconnect 
individual achievements and community benefits from sporting activities. The case 
in New Delhi gave example of how a father, of one of the participants, changed his 
decision from marrying his daughter off after 8th grade to giving her an opportunity 
to finish her education (see Appendix 2 page), but what about other girls? One girl 
and one changed decision have no effect on the whole Indian society. In the Kilifi 
district, some participants’ parents and friends were convinced that sport is waste of 
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time, even though girls became more active and showed personality development in 
a form of confidence and self-esteem. 
The case studies and the conceptual weaknesses of sport exhibited the difficulty to 
attribute benefits solely to sport. Moreover, lack of information and evidence made it 
challenging to conclude that sport activity benefits society and community. However, 
combination of sport with non-sport compounds has shown great potential positive 
effects on the society. “All programs agree that physical activities do not by 
themselves (promote gender equality and women empowerment). All agree that there 
are personal and social development objectives that form part of a matrix of 
outcomes” (Taylor in Coalter 2007, 173-174).  
Combination of sport and education provided girls with opportunities to develop 
their leadership and decision-making skills, opportunities they would otherwise have 
little access to. The knowledge that girls gained were, in some cases, further 
transmitted to the participant’s family members and friends. However, the initial pre-
assumption of the two sport for development projects, the idea that any knowledge 
provided to the girls will further be transmitted to their families and friends and they 
will further inform others about the program and information gained from the sport 
and educational sessions, was not completely right.  
Both programs assumed an automatic establishment of communication and 
interaction chain in the community, through which knowledge will be shared, hence 
benefiting not only the participants but also their surroundings. Unfortunately, it was 
not the case in Kenya, where parents and friends not only did not know what girls 
were doing during the sessions, but they were also not really interested in the 
program and/or finding out what was the purpose of the program. This discovery 
indicates the complexity of human behavior, and the challenges it possesses for the 
researches when operating in very different cultural contexts. 
Furthermore, through the case studies is has been encountered that “any sport-for-
development project needs to provide continuity for members (and involve 
community) to gain benefit” (Woodcock, Cronin, Forde 2011, 378). According to 
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Taylor objectives that sport is targeting “may, sooner or later (…) (be achieved), but 
their impact is unpredictable in scale and timing” (Taylor in Coalter 2007, 173-174).  
Therefore, to ensure project sustainability a strong partnership for lobbying was 
recognized. Involving local authorities, relevant sector establishments and interest 
groups (for example parents, friends, relatives and teachers as schools) ensures 
projects ownership, reliability and awareness. Offering mentoring and support to the 
community through constant profile information improves projects reputation and 
increases its chances to involve more girls to be part of physical activities. Being 
open for any kind of assistance and referrals ensure continuity and sustenance of the 
program over a long period. 
Hence, based on what was discovered it is possible to conclude that sport could be a 
useful tool for building community networks and relationships and participation in 
sport has a significant impact on individual well-being. In addition sport encourages 
people to socialize and maintain their social networks, but it is not one of the primary 
drivers for gender equality and women empowerment. Instead, it is a supplement to 
something else (for example education) that could also stimulate social equality and 
empowerment of women. Although significant impacts of sport have been identified, 
much more research is still required.  
However, girls having acquired self-efficacy, improved self-esteem and self-value, 
are much better equipped to challenge societal norms and possibly foster future 
social development. The United Nations recognized the vitality and value of 
changing and challenging gender norms in developing countries. The United Nations 
and its agents have therefore discovered that sport has potentials to change young 
women individual development.  
As a mean of empowerment and promotion of gender equality, through individual 
development the international organization aims to impact future social development. 
“But the real testimony comes from girls and women themselves. With each woman 
who excels in sport, barriers are broken, and a new generation of girls is able to 
benefit from participation in sports in a way that their mothers and grandmothers 
could not” (Huggins and Randell 2007, 13). 
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The experience of gender-based programs in Deepalaya and Aali Gaon 
neighborhoods in India and Kilifi district in Kenya illustrated that sport for 
development and social change is a field with significant potentials, especially in 
regards to change in women empowerment and gender equality. The real challenge is 
to taking this potentials and turning them into successful outcomes.  
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Appendix 1 
(from http://www.un.org/wcm/content/site/sport/home/sport/sportandmdgs) 
Contribution of sport to the millennium development goals 
  
1. Eradicate extreme poverty and hunger 
• Participants, volunteers and coaches acquire transferable life skills 
which increase their employability 
• Vulnerable individuals are connected to community services and 
supports through sport-based outreach programs 
• Sport programs and sport equipment production provide jobs and 
skills development 
• Sport can help prevent diseases that impede people from working 
and impose health care costs on individuals and communities 
• Sport can help reduce stigma and increase self-esteem, self-
confidence and social skills, leading to increased employability 
 
2. Achieve universal primary education 
• School sport programs motivate children to enroll in and attend 
school and can help improve academic achievement 
• Sport-based community education programs provide alternative 
education opportunities for children who cannot attend school 
• Sport can help erode stigma preventing children with disabilities 
from attending school 
 
3. Promote gender equality and empower women 
• Sport helps improve female physical and mental health and offers 
opportunities for social interaction and friendship 
• Sport participation leads to increased self-esteem, self-confidence, 
and enhanced sense of control over one’s body 
• Girls and women access leadership opportunities and experience 
• Sport can cause positive shifts in gender norms that afford girls and 
women greater safety and control over their lives 
• Women and girls with disabilities are empowered by sport-based 
opportunities to acquire health information, skills, social networks, 
and leadership experience 
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4. Reduce child mortality 
• Sport can be used to educate and deliver health information to 
young mothers, resulting in healthier children 
• Increased physical fitness improves children’s resistance to some 
diseases 
• Sport can help reduce the rate of higher-risk adolescent 
pregnancies 
• Sport-based vaccination and prevention campaigns help reduce 
child deaths and disability from measles, malaria and polio 
• Inclusive sport programs help lower the likelihood of infanticide by 
promoting greater acceptance of children with disabilities 
 
5. Improve maternal health 
• Sport for health programs offer girls and women greater access to 
reproductive health information and services 
• Increased fitness levels help speed post-natal recovery 
 
6. Combat HIV and AIDS, malaria, and other diseases 
• Sport programs can be used to reduce stigma and increase social 
and economic integration of people living with HIV and AIDS 
• Sport programs are associated with lower rates of health risk 
behaviour that contributes to HIV infection 
• Programs providing HIV prevention education and empowerment 
can further reduce HIV infection rates 
• Sport can be used to increase measles, polio and other vaccination 
rates 
• Involvement of celebrity athletes and use of mass sport events can 
increase reach and impact of malaria, tuberculosis and other 
education and prevention campaigns 
 
7. Ensure environmental sustainability 
• Sport-based public education campaigns can raise awareness of 
importance of environmental protection and sustainability 
• Sport-based social mobilization initiatives can enhance 
participation in community action to improve local environment 
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8. Develop a global partnership for development 
• Sport for Development and Peace efforts catalyze global 
partnerships and increase networking among governments, donors, 
NGOs and sport organizations worldwide 
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Appendix 2 
 
Group discussion after the delivery of GOAL project may 2008 Delhi India. The 
project used sport to work with young people in disadvantaged communities. 
(Kay, Tess. 2009. Developing through sport: evidencing sport impacts on young 
people. Sport in Society: Cultures, Commerce, Media, Politics 12 (9): 1177-1191.) 
• The challenge: local views on the situation of young women 
 
The research obtained several accounts of how inequitable gendered relations were 
directly experienced in the day-to-day lives of the young women in Aali Gaon and 
Deepalaya. Prior to taking part in GOAL, young women had little life outside the 
home: 
 
The only place I used to go was to school, come back from school to home, that was 
the only journey I used to do on my own, the rest I used to stay in the home, so there 
was not much 
movement for me. [Aali Gaon girl B] 
 
There were very limited expectations about women’s lives: 
 
Before I started the programme, my father had told me that you will study till class 7 
or 8 and I will get you married off, and you will be happy, in a married, happy life. 
[Deepalaya girl D] 
 
It was difficult in any case for young women to oppose or resist these expectations. 
Their views were neither sought nor valued:  
 
The background of the children is [that] they come from first generation learners 
and young women are not given that much . . . importance and their views are not 
given adequate weighting. [School Principal, Deepalaya] 
 
Nobody would even listen to what the young women have to say. [GOAL Project 
Manager] 
 
The young women’s constrained lifestyles also did not equip them to articulate any 
opposition: 
 
We never had the opportunity to go out, and when you don’t go out, you hardly 
speak. [Aali Gaon girl K] 
 
I used to tremor or shiver when it came to talking to somebody, I would just hide 
myself behind a wall or just run away. [Deepalaya girl K] 
 
Young women’ position was compounded by their limited access to education. The 
young women in Aali Gaon had little formal education and had found time spent in 
school unproductive: 
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I used to go to a government school where the teachers were horrible, they would 
just bunk classes, they were there just for the namesake. [Aali Gaon girl A] 
 
When we have to ask a question to a teacher I am scared to ask because she might 
just refute us back and scream and shout and scold me back for no reason. [Aali 
Gaon girl B] 
 
For the young women in Deepalaya, social conventions meant that even at school 
they received limited information on issues of central importance to their well-being. 
They discussed this especially in relation to fertility and sexual health: 
 
The science teacher was explaining the body chart, the organs of the body, and when 
it came to the sexual organ, she flipped the page, she didn’t even try to do it, because 
she thought it was a sensitive issue. So there is no medium where we can talk about 
it. And even if we asked questions, they would always shout at us or scold us or cut 
us or no response. [Deepalaya girl E] 
 
I never even encountered the word sex in my life till the time I joined this [GOAL] 
programme. [Deepalaya girl L] 
 
The school principle confirmed these problems: 
 
‘Teachers in classroom have certain inhibitions, they do not want to speak openly, 
they do not know how to go about it’ [School Principal, Deepalaya]. 
 
• The benefits gained from the participation in GOAL 
 
This section mainly focuses on accounts given of two broad types of benefits: 
acquiring knowledge and education, and empowerment. 
 
I know my own body now, I know which part is functioning how and where, which I 
had no idea. Even though the body is mine, I was absolutely unaware of my own 
body. [Aali Gaon girl K] 
 
My biggest learning was something about a killer disease like AIDS. I had no idea 
about it, and now I know what it is, and I can stand against it, because I have the 
knowledge, and probably this knowledge would also help me to help the people 
around me. [Aali Gaon girl D] 
 
The information the young women obtained was passed to others, especially family 
members: 
 
Our mothers encourage us to go and play and once we get back home, they also look 
forward to us coming back home because we go home with a lot of information, 
which we share with them. [Aali Gaon girl H] 
 
Whatever I learn here I go and teach it to my brother and sister, so it’s like passing 
on of knowledge, that itself is a learning. [Aali Gaon girl C] 
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If god wishes, if I have children, I’ll at least try to pass [what I have learnt] on to 
them, and they’ll pass on, and that’s how it goes on. [Aali Gaon girl I] 
 
We would like to become people like you [GOAL Project Manager], spreading the 
knowledge, and creating the chain, you know, the way you have. We want to create 
the ripple. [Aali Gaon girl H] 
 
Multiple reports were given of the young women’s new-found ability to express 
themselves: 
 
Before I was a part of this, I always used to be very shy, even talking to the people 
with whom I live every day, like my father, my mother, my brother. I was so 
uncomfortable even talking to them, I used to shy away. But now it’s not like that. I 
am like a confident girl . . . And the fear, the factors like fear, or negativity, or you 
know, ‘I won’t be able to face a crowd’, has gone. [Aali Gaon girl J] 
 
I have changed overall, like the way I talk, the way I present myself . . . now I can 
face people, when I coordinate in a team in the field and the sessions I have become 
much more confident, I can face the world . . . today, in class 9, one of our teachers 
came and said, have you seen the class 7 girls, they are so good at football, and if 
you have a match with them, I’m sure you guys would lose it. And I felt sure, it was 
such a different feeling inside me, and I actually ended up telling my teacher ‘just 
give us a chance and you will see who wins and who loses’. It’s not the matter of 
winning, or losing, it’s the matter of having the confidence of going and playing 
there and I know at this point I can do it. [Deepalaya girl I] 
 
This confidence affected how young women were viewed within their families: 
 
Initially it was that they [family] would just make fun of us. ‘What will you do, you 
can’t do anything except cooking and cleaning.’ And now they said that you can 
really go ahead, move, keep moving. And I feel so empowered, cos initially they 
never used to respect us. And now we all get the respect. [Aali Gaon girl K] 
 
Now the scenario has changed, because they have seen the changes in me, the way I 
talk, I am active, my laziness has gone. And now my father says, ‘Don’t worry I will 
not get you married off. Go ahead.’ [Deepalaya girl F] 
 
Several of the young women made strong statements about the impact of the project 
on their aspirations: 
 
The programme has caused me to think on a different line that I really want to prove 
certain things, I don’t have a dream as of now, I don’t know where I will end up, but 
one thing is for sure that I want to do something. [Deepalaya girl E] 
 
People, families, when the sport came up, and the programme was here, they said 
‘clean, cook, and that’s your life’. And there was this line that was drawn that we 
could never cross. But now that line is going backwards. And we are just, you know, 
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coming out, we have crossed it. And now we have realised that our life is not just 
limited to washing clothes, washing utensils, or cooking. And now we think that when 
we do everything we have done, this is the time we have for ourselves, and we don’t 
want to compromise on that. [Aali Gaon girl C] 
 
In each location a very experienced adult worker (the School Principal at Deepalaya, 
and the long-standing Community Coordinator at Aali Gaon) also highlighted the 
significance of the young women’ experiences for the wider benefit of families and 
communities: 
 
(Now) they know how to assert their rights, they know how to speak within their 
family and be heard which I think is a step in the right direction. They can be very 
active decision makers in the long run in the families. [School Principal, Deepalaya] 
 
. . . these young women have learnt that we need a team spirit, we need a group 
relationship, we must be united, we must have a group who has relations with 
another group, so this idea, if they start fighting for any issue, regarding their life, 
regarding their goal, as women, they can fight. [Community Coordinator, Aali 
Gaon] 
 
• How GOAL delivered benefits 
 
One way in which GOAL provided the young women with the opportunity to 
develop more assertive identities was by giving them the chance to remove 
themselves from domestic responsibilities, and also from the home as a physical 
space: 
 
This girl says she is always smiling, all the time, and she thinks that’s the biggest 
learning for her. When she is at home, she doesn’t get that moment when she can 
openly laugh, because all the time there is this pressure on her. This in the only place 
where she comes and she can laugh. That’s why she keeps laughing. And that’s one 
of her learnings, freedom. [GOAL Project Manager] 
 
The programme accustomed the young women and their families to the idea that they 
could go outside their homes: 
 
Initially before we were part of this programme we couldn’t have even thought of, 
dreamt of stepping out of home, but now just because of the game, we can move out, 
we can come out, to the [netball] field, to this ground at least. Initially it was not 
possible, without the game, so we love and respect the game. [Aali Gaon girl E] 
 
Now we walk down from our villages to the [netball] place, we play, walk and go 
back. And now also because of this independence, our parents let us go out, so even 
if someone has to buy a vegetable, we walk out and get the vegetable. [Aali Gaon 
girl B] 
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Some young women explained how their growing self-confidence derived from 
increased body confidence, leading to more fundamental changes in how they 
expressed themselves and behaved: 
 
It’s all about the energy, when you feel nice, and you have the nice figure, and you 
don’t have the fat, hanging around, you can run better, you have more energy, and 
you are more confident. [Deepalaya girl D] 
 
One of the major changes is I have lost a tremendous amount of weight, I used to be 
fat, and now I have lost it . . . I have lost a lot of weight, which has made me feel a lot 
more comfortable, and now, once I have come here, my personality has developed in 
the sense, now you can see me talking, I never used to talk like this, so that itself is a 
development in my personality. [Aali Gaon girl A] 
 
Several of the young women and adult workers highlighted the fact that netball made 
a specific contribution to this process because it was a team sport which engendered 
communication skills and developed collaborative working: 
 
I have learnt a new game, and also because of the team activity that goes on, I have 
started, I have learnt how to interact, which I would never have done before. [Aali 
Gaon girl C] 
 
One thing which is very important, these young women, during their sessions of the 
sports, they have developed team spirit, which is a very big thing for them. They will 
play a game, but team spirit is very, very important for their lives. As a team they can 
fight for their locality, as a team they can fight for any personal issues, now they 
know, that single person cannot do it, anything, you have to unite, to fight. 
[Community Coordinator, Deepalaya] 
 
Several young women talked about how their experiences on the programme had 
allowed them to become clearer about their own views, and more able to make 
decisions: 
 
You can see the confidence in these young women, I mean the leadership quality and 
their communication skills and now they like, they will listen and understand and try 
and make analytical understanding and then take the right decision which is very 
important for the children. [School Principal, Deepalaya] 
 
This quality was judged important by the School Principal: 
 
One of the best changes that has ever happened in my life is that I can take my 
decisions now. Initially what happened for every decision, usually it’s left or right, 
but we always used to be in the middle, and going from here and there and finally 
not knowing what to do. But now the situation is we know either left or right, so it 
becomes much easier for us to carry on a conversation or explain to our parents 
what we actually want, put them across, that is one thing. [Deepalaya girl A] 
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The gains of the programme were underpinned by relationships. The relationships 
the young women formed with each other were important to this: 
 
I never knew about anything. I used to go to school for the sake of going to school, 
there was no proper knowledge that was being imparted. And staying at home I 
never used to interact with anybody because there is very less interaction with family 
members. But the moment I started coming to this medium I have started talking to 
people, and once you talk to people you share knowledge, that is one important 
change, development in me. [Aali Gaon girl H] 
 
The young women felt that they could raise any issue they wanted: 
 
I love them [GOAL staff], we all love them like crazy, they are always there to care 
about us, they make us feel special all the time . . . and above all they are not like our 
teachers or our leaders, they are like our best friends . . . It’s a very close, it’s a 
friendly relationship, because there is no apprehension in this relationship. [Aali 
Gaon girl B] 
 
. . . the coaches, most importantly they don’t scare us, they don’t scold us. Nothing is 
right or wrong, it’s like a forum where you can come and discuss, ask your 
questions, share your doubts. So that makes it much easier. [Deepalaya girl K] 
 
GOAL staff deliberately fostered a structure in which giving and receiving 
information was a regular feature of the sessions, and was integrated with the netball 
activities: 
 
What we do is we talk, there are a lot of interactions, and then there are questions 
when they go back home and reflect. So the next netball session we have is a group 
discussion, and when we are playing, someone will say ‘you said this yesterday’ . . . 
they will ask questions, everybody gets to learn. Even though one person asks the 
question, the answer is shared by everybody. [GOAL Project Manager] 
 
Sport was important in the process of relationship-building and in establishing a 
relaxed, enjoyable environment conducive to learning: 
 
What I actually think when I do my coaching, I make it more interesting, by pulling 
their legs, and changing the position, like GS to GK, GK to centre, centre to GS, then 
they have to move around . . . laughing with them, small, small things, and, playing 
lots of different activities, these kind of things. They are comfortable, they do really 
talk about anything, they can talk about HIV, they do talk about HIV, about 
condoms, about self-development, fitness and all. [Coach A] 
 
We are so much more comfortable with everything, parents have always been very 
supportive of us going ahead, but issues like sex and sexuality, HIV/Aids, boys and 
girls being friends, like love, was a big thing for us but now it’s just so normal for us 
and we are so comfortable with it. [Deepalaya girl A] 
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Sport was also helpful in school settings in reducing barriers between participants 
and teachers that often inhibited learning; 
 
Once you are doing sport you are free, like you are mobbing around speaking, even 
the teacher comes out from their own kind of shell and kind of mixes with the 
students so the gap between the student and the teacher is different, yes. [School 
Principal, Deepalaya] 
 
[Sport] plays a very important role; one factor is getting across the bridge between 
the teacher and the student. Then it makes the learning also fun, yes, because it is not 
very structured like in a classroom setting so we definitely see children learn better 
also, because in school it’s not just sport you are learning, leadership and all the 
qualities that are being taught through sport the team activities, everything is coming 
through netball. [School Principal, Deepalaya] 
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Kunne ikke finde tekst til indholdsfortegnelsen.pendix 3  
Woodcock Alison, Orla Cronin, Sarah Forde. 2011. Quantitative evidence for the 
benefits of Moving the Goalposts, a Sport for Development project in rural Kenya. 
Elsevier: Evaluation and Program Planing, Volume 34, Issue 1, February 2011, pp. 
370-381. 
Table 1 - Survey section selected by MTG 
Section Summary of content 
Thoughts and 
feelings 
Feeling happier, more confident, better about 
myself, better quality of life, more positive 
about the future since joining MTG; feeling 
accepted, safe and secure at MTG; finding 
MTG friendly and sociable; knowing 
possessions are safe there. 
Lifeskills 
Able to identify own strengths and 
weaknesses, decide on short and long term 
plans, listen to advice, well-prepared, enjoy 
challenges persevere, show self control. 
Relating to others MTG helped me to work well with other people; improved my leadership skills. 
Leadership now 
Can take leadership role in discussions, 
encourage others, act as good role model, 
involve group in decisions. 
Non-verbal 
communication 
now 
Use positive body language; present myself 
well. 
Speaking now 
Know when and what to say; can explain 
own goals and ambitions, adjust how I speak 
to different categories of people, present 
information to a group. 
Social life at 
MTG 
MTG enabled me to meet new people, make 
good friends, build a network of contacts, 
feel part of MTG community. 
MTG and 
HIV/AIDS 
MTG has helped me to understand how 
people get infected with HIV, talk about 
HIV/AIDS with friends and family; 
increased confidence to say ‘no’ to sex if I 
don’t want it; treat people with HIV/AIDS 
with respect; taught me two ways to stop 
myself getting HIV/AIDS. 
Gender issues for 
girls and women 
As many career choices as males; free to 
make important decisions; have access to 
sexual health information; can follow 
education as far as males; free to attend 
meetings outside home; free to say who and 
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Section Summary of content 
when I will marry; parents decide who and 
when I will marry; can play sport during 
period; embarrassing to play sport during 
period. 
What other 
people think 
about MTG 
3 subscales: 
[friends & family think MTG is good 
organisation; friends & family understand 
MTG is trying to help me to have a better 
life] 
[People in local area respect and admire 
members of MTG; important people in local 
area think MTG is a good organisation (e.g. 
teachers, politicians, police)] 
[Friends & family think that coming to MTG 
is a waste of time] 
 
